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This study aimed atinvestigating theEffect of Using technology on Students' English 
Listening and Speaking Skills in Ramallah Governorate Schools in Palestine and to 
achieve the purpose of the study, it applied to a purposive sample that consisted of (60) 4th 
grade students at mixed school half of them represented the control group and was taught 
traditional way, the other half was experimental group and taught by using technology 
while the population of the study was (4903). 
To answer the study questions, the researcher designed an English website that made 
interaction studying which increase listening and speaking English skills learningand 
prepared instruments of the study which were represented in an achievement test and oral 
interview test to measure listening and speaking skills. The researcher depended on quasi-
experimental study design used pre and post measures, after finishing procedure’s 
application. The test was used accompanying analysis of covariance (ANCOVA) for 
measuring the discrepancy between the experimental and control groups. 
After using technology with the experimental group, results shows that there is a 
significant difference in the means of listening and speaking skills 4th grade learners due to 
methods of teaching (sig) was, 58.5. The mean of scores was in favor of the experimental 
design. Hence, using technology improves students’ listening and speaking skills. 
Results showed that gender didn’t affect the mean scores of students, it rather supported 
the null hypothesis which stated that there are no statistically significant differences at 
(α≤0.05) in the means of listening and speaking skills 4th grade learners due to gender that 
(sig) = 0.637. 
Finally, results indicated that the interaction between methods of teaching and gender had 
no statistically significant differences at (α≤0.05) in the means of listening and speaking 
skills 4th grade learners in which (sig)= 0.89. In the light of the study,there are statistically 
significance differences between the scores of 4th grade students due to the teaching 
methods in favor of technology method and no statistically significance differences 
between scores of 4th grade students due to gender and the interaction of the teaching 
method and gender. The researcher recommends the need to employ technology in 





ﺍﺜﺭ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﻋﻠﻰ ﺘﺤﺼﻴل ﻤﻬﺎﺭﺘﻲ ﺍﻝﺴﻤﺎﻉ ﻭﺍﻝﺘﺤﺩﺙ ﻝﺩﻯ ﻤﺘﻌﻠﻤﻲ ﺍﻝﻠﻐﺔ 
  ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻓﻲ ﺍﻝﻤﺩﺍﺭﺱ ﺍﻝﺤﻜﻭﻤﻴﺔ ﺒﻤﺤﺎﻓﻅﺔ ﺭﺍﻡ ﺍﷲ
  ﺍﻨﻌﺎﻡ ﻤﺤﻤﺩ ﻋﻴﺩ ﻗﻨﺩﻴل: ﺍﻋﺩﺍﺩ
  ﺴﻤﻴﺭ ﺭﻤﺎل:ﺍﺸﺭﺍﻑ ﺍﻝﺩﻜﺘﻭﺭ
  ﻤﻠﺨﺹﺍﻝ
ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﻋﻠﻰ ﻤﺘﻌﻠﻤﻲ ﻤﻬﺎﺭﺘﻲ ﺍﻻﺴﺘﻤﺎﻉ ﻭﺍﻝﺘﺤـﺩﺙ ﺜﺭ ﺇﺴﺘﺨﺩﺍﻡ ﺃﻫﺩﻓﺕ ﻫﺫﻩ ﺍﻝﺩﺭﺍﺴﺔ ﻝﻠﻜﺸﻑ ﻋﻥ 
ﺒﺎﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻓﻲ ﺍﻝﻤﺩﺍﺭﺱ ﺍﻝﺤﻜﻭﻤﻴﺔ ﻓﻲ ﻤﺤﺎﻓﻅﺔ ﺭﺍﻡ ﺍﷲ ﻓﻲ ﻓﻠﺴﻁﻴﻥ ﻭﻝﺘﺤﻘﻴـﻕ ﺍﻝﻐـﺭﺽ ﻤـﻥ 
, ﻤﻥ ﻁﻠﺒﺔ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﻓﻲ ﻤﺩﺭﺴﺔ ﻤﺨﺘﻠﻁـﺔ  06ﺍﻝﺩﺭﺍﺴﺔ ﺘﻡ ﺘﻁﺒﻴﻘﻬﺎ ﻋﻠﻰ ﻋﻴﻨﺔ ﻗﺼﺩﻴﺔ ﺘﺘﺄﻝﻑ ﻤﻥ 
ﺘﻡ ﺘﺩﺭﻴﺴﻬﺎ ﺒﺎﻝﻁﺭﻴﻘﺔ ﺍﻝﺘﻘﻠﻴﺩﻴﺔ ﻭﺍﻝﻨﺼـﻑ ﺍﻷﺨـﺭ  ﺤﻴﺙ ﺃﻥ ﻨﺼﻔﻬﻡ ﺘﻤﺜﻠﻭﺍ ﺒﺎﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﻀﺎﺒﻁﺔ ﺍﻝﺘﻲ
ﺘﻤﺜﻠﻭﺍ ﺒﺎﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻝﺘﻲ ﺘﻡ ﺘﺩﺭﻴﺴﻬﺎ ﺒﺎﺴﺘﺨﺩﺍﻡ ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﺒﻴﻨﻤﺎ ﺒﻠﻎ ﻋﺩﺩ ﺃﻓـﺭﺍﺩ ﻤﺠﺘﻤـﻊ 
  .ﻁﺎﻝﺒﺎﹰ ﻭ ﻁﺎﻝﺒﺔ( 3094)ﺍﻝﺩﺭﺍﺴﺔ 
ﻤﻭﻗﻊ ﺘﻌﻠﻴﻤﻲ ﺒﺎﻝﻠﻐﺔ ﺍﻻﻨﺠﻠﻴﺯﻴﺔ ﻤﻤـﺎ ﻭﻝﻺﺠﺎﺒﺔ ﻋﻥ ﺃﺴﺌﻠﺔ ﺍﻝﺩﺭﺍﺴﺔ ﻭﺍﻝﻔﺭﻀﻴﺎﺕ ﻗﺎﻤﺕ ﺍﻝﺒﺎﺤﺜﺔ ﺒﺘﺼﻤﻴﻤ
ﺃﺩﻭﺍﺕ  ﺕﻭﺇﻋـﺩ  ﻤﺢ ﺒﺎﻝﺘﻌﻠﻡ ﺍﻝﺘﻔﺎﻋﻠﻲ ﻭﺍﻝﺫﻱ ﺒﺩﻭﺭﻩ ﻀﺎﻋﻑ ﺘﻌﻠﻴﻤﻜل ﻤﻥ ﺍﻝﻤﻬﺎﺭﺘﻴﻥ ﺍﻝﺴﻤﻊ ﻭﺍﻝﺘﺤﺩﺙﺴ
ﺍﻝﺩﺭﺍﺴﺔ ﻭﺍﻝﺘﻲ ﺘﻤﺜﻠﺕ ﺒﺎﺨﺘﺒﺎﺭ ﺘﺤﺼﻴﻠﻲ ﻭﻤﻘﺎﺒﻠﺔ ﻜﺎﺨﺘﺒﺎﺭ ﺸﻔﻭﻱ ﻭﺫﻝﻙ ﻝﻘﻴـﺎﺱ ﻤﻬـﺎﺭﺘﻲ ﺍﻻﺴـﺘﻤﺎﻉ 
ﻓﻲ ﻫﺫﻩ ﺍﻝﺩﺭﺍﺴﺔ ﺍﻝﺘﺼﻤﻴﻡ ﺸﺒﻪ ﺍﻝﺘﺠﺭﻴﺒﻲ ﺒﻘﻴﺎﺴﻴﻥ ﻗﺒﻠﻲ ﻭﺒﻌﺩﻱ، ﻭﺒﻌـﺩ ﻭﻗﺩ ﺍﻋﺘﻤﺩﺕ ﺍﻝﺒﺎﺤﺜﺔ . ﻭﺍﻝﺘﺤﺩﺙ
ﻝﻘﻴﺎﺱ ﺍﻝﺘﺒﺎﻴﻥ ﺒـﻴﻥ  ﻭﺫﻝﻙ(AVOCNA)ﺍﻨﺘﻬﺎﺀ ﺍﻝﺘﻁﺒﻴﻕ، ﺘﻡ ﺍﺴﺘﺨﺩﺍﻡ ﺍﺨﺘﺒﺎﺭ ﺘﺤﻠﻴل ﺍﻝﺘﻐﺎﻴﺭ ﺍﻝﻤﺼﺎﺤﺏ 
  .ﺍﻝﻤﺠﻤﻭﻋﺘﻴﻥ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻭﺍﻝﻀﺎﺒﻁﺔ
  :ﻭﻗﺩ ﺠﺎﺀﺕ ﻨﺘﺎﺌﺞ ﺍﻝﺩﺭﺍﺴﺔ ﻜﺎﻝﺘﺎﻝﻲ
ﺒﻌﺩ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﻝﻠﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻜﺎﻨﺕ ﺍﻝﻨﺘﺎﺌﺞ ﺒﺄﻥ ﺭﻓﻀﺕ ﺍﻝﻔﺭﻀﻴﺔ ﺍﻝﺼﻔﺭﻴﺔ ﺍﻝﺘﻲ ﺘﻨﺹ 
ﻓـﻲ ﻤﺘﻭﺴـﻁﺎﺕ ﻤﺘﻌﻠﻤـﻲ ﻤﻬـﺎﺭﺘﻲ ( 50.0≥ ) αﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩﻋﻠﻰ ﺍﻨﻪ ﻻ ﺘﻭﺠﺩ 
 5.85ﺍﻻﺴﺘﻤﺎﻉ ﻭﺍﻝﺘﺤﺩﺙ  ﻝﺩﻯ ﻁﻠﺒﺔ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﺘﻌﺯﻯ ﻝﻁﺭﻴﻘﺔ ﺍﻝﺘﺩﺭﻴﺱ ﺤﻴﺙ ﻜﺎﻨﺕ  ﺍﻝﻤﺘﻭﺴﻁﺎﺕ 
ﻭﺫﻝﻙ ﻝﺼﺎﻝﺢ ﺍﻝﻤﺠﻤﻭﻋﺔ ﺍﻝﺘﺠﺭﻴﺒﻴﺔ ﻭﻫﺫﺍ ﻴﻌﻨﻲ ﺃﻥ ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﻋﻤﻠﺕ ﻋﻠﻰ ﺘﺤﺴﻴﻥ ﻤﻬﺎﺭﺘﻲ ﺍﻻﺴـﺘﻤﺎﻉ 
 .ﻭﺍﻝﺘﺤﺩﺙ ﻝﺩﻯ ﺍﻝﻁﻠﺒﺔ
  v
 
ﺜﺭ ﻝﻤﺘﻐﻴﺭ ﺍﻝﺠﻨﺱ ﻋﻠﻰ ﺍﻝﻤﺘﻭﺴﻁﺎﺕ ﺍﻝﺤﺴﺎﺒﻴﺔ ﻓﻲ ﺩﺭﺠﺎﺕ ﺍﻝﻁﻠﺒﺔ ﻭﺒﺫﻝﻙ ﺘﻡ ﺃﺃﻅﻬﺭﺕ ﺍﻝﻨﺘﺎﺌﺞ ﺍﻨﻪ ﻻ ﻜﻤﺎ 
ﻝﺩﻯ ( 50.0≥α)ﺘﺄﻴﻴﺩ ﺍﻝﻔﺭﻀﻴﺔ ﺍﻝﺼﻔﺭﻴﺔ ﺍﻝﺘﻲ ﺘﻨﺹ ﻋﻠﻰ ﻋﺩﻡ ﻭﺠﻭﺩ ﻓﺭﻭﻕ ﺫﺍﺕ ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ 
ﻭﺍﺨﻴﺭﺍ ﺃﺸﺎﺭﺕ ﺍﻝﻨﺘﺎﺌﺞ ﺒﺄﻨﻪ ﻻ ﺘﻭﺠﺩ ﻓـﺭﻭﻕ  736.0ﻁﻠﺒﺔ ﺍﻝﺼﻑ ﺍﻝﺭﺍﺒﻊ ﺘﻌﺯﻯ ﻝﻠﺠﻨﺱ ﺤﻴﺙ ﻜﺎﻨﺕ 
ﺘﻌﺯﻯ ﻝﻠﺘﻔﺎﻋل ﺒﻴﻥ ﻁﺭﻴﻘﺔ ﺍﻝﺘﺩﺭﻴﺱ ﻭﺍﻝﺠﻨﺱ ﻝﺩﻯ ﻁﻠﺒﺔ ﺍﻝﺼـﻑ ( 50.0≥α)ﺩﻻﻝﺔ ﺇﺤﺼﺎﺌﻴﺔ ﻋﻨﺩ ﺫﺍﺕ 
ﺤﻴﺙ ﺃﻭﺼﺕ ﺍﻝﺒﺎﺤﺜﺔ ﺒﻀﺭﻭﺭﺓ ﺘﻭﻅﻴﻑ ﺍﻝﺘﻜﻨﻭﻝﻭﺠﻴﺎ ﻓﻲ ﺍﻝﺘﻌﻠﻴﻡ ﺒﺸﻜل  98.0=ﺍﻝﺭﺍﺒﻊ ﺤﻴﺙ ﺒﻠﻐﺕ ﻗﻴﻤﺔ






The Research Problem 
1.1 Introduction 
English has become the official language of globalization. For example, the number of 
people who speak English in India is greater than those who live in the United Kingdome 
itself –world leader of English language. It is also the dominant language in international 
relations and politics (Brym, 2014). Hence, English Foreign Language (EFL) has become 
the most demanded language for both instruction and communication in non-English 
speaking countries (Rammal, 2010). Matsuda (2002:430) pointed out to that “English has 
become an international language makes it not only an attraction topic to learn, but also 
compulsory one of many language programs specifically those which stat out that one of 
their major objectives is to promote international understanding.” 
Teaching of Englishhas been growing throughout the Arab World. Arab countries are 
doing special efforts to facilitate the use of English language among their citizens in the 
present globalized era (Al-Khatib, 2000). Most Arab countries have started to introduce the 
teaching of English as compulsory subject into the school curriculum. As far as English at 
tertiary level in the Arab world is concerned, (Zughoul, 2003; Sultana, 2001) point out that 
teaching through the medium of English obvious in the field of higher education.  
The advancement and globalization in the world of the internet and information technology 
have left great effect on the human daily life. English language has been one of the most 
popular languages among internet and technology users all over the world. 
On the other hand, technology has crucial role in our day to day life activity. Recently, 
numerous studies have focused on applying technology in classes. Many different types of 
technology can be used to support and enhance learning. Teaching language using 
technology has distinct advantages relate not only to language education preparing students 
for today’s information society, but also technologies are powerful tools for assisting 
language teaching (Al Nakhala, 2008). Using technology in classes might play a very 
important role in supporting and enhancing the listening and speaking skills in the 
teaching-learning process. The last few decades, languages’ teaching approaches’ methods 
and techniques have been changing as a result of various factors. Learning foreign 
language needs many kinds of motivation and encouragement besides English learning 
students need motivation to (Rammal, 2010). Technology has crucial role in our day to day 
life activity. Recently, numerous studies have focused on applying technology in classes. 
Many different types of technology can be used to support and enhance learning. (Al 
nakhala:2008) 
In the same context, an increasing number of scholars stress the point that learning or 
teaching should be centered on learners. For example, Brindly (Cited in Nunan, 1988:23) 
suggested that: 
“One of the fundamental principles underplaying the notion of permanent is that education 
should develop in individuals the capacity to control their own destiny and that ,therefore ,the 
learner should be seen as being at the center of the educational process .For the teaching 
institution and the teacher, this means that instructional programs should be centered around 
learners “needs and that learners themselves should exercise their own responsibility in the 
choice of learning objectives, content and methods s well as determining the means used to 
assess their performance.”  
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English language has four skills: reading, writing, listening and speaking. In this study, the 
researcher will focus on the listening and speaking skills by using the technology methods 
because the methods involve pupils responding to a topic as group expressing their joint 
finding as an audio-visual statement technology has much effectiveness in improving 
learning. 
The teaching of listening has attracted a greater level of interest in recent years than it did 
in the past. Now, university entrance exams, exit exams, and other examinations often 
include a listening component, acknowledging that listening skills are a core component of 
second-language proficiency, and also reflecting the assumption that if listening isn’t 
tested, teachers won’t teach it. 
 Earlier views of listening showed it as the mastery of discrete skills or micro skills, such 
as recognizing reduced forms of words, recognizing cohesive devices in texts, and 
identifying key words in a text, and that these skills should form the focus of teaching. 
Later views of listening drew on the field of cognitive psychology, which introduced the 
notions of bottom-up and top-down processing and brought attention to the role of prior 
knowledge and schema in comprehension. Listening came to be seen as an interpretive 
process. At the same time, the fields of discourse analysis and conversational analysis 
revealed a great deal about the nature and organization of spoken discourse and led to a 
realization that reading written texts aloud could not provide a suitable basis for 
developing the abilities needed to process real-time authentic discourse. Hence, current 
views of listening emphasize the role of the listener, who is seen as an active participant in 
listening, employing strategies to facilitate, monitor, and evaluate his or her listening. 
In recent years, listening has also been examined in relation not only to comprehension but 
also to language learning. Since listening can provide much of the input and data that 
learners receive in language learning, an important question is: How can attention to the 
language the listener hears facilitate second language learning? This raises the issue of the 
role “noticing” and conscious awareness of language form play, and how noticing can be 
part of the process by which learners can incorporate new word forms and structures into 
their developing communicative competence. 
The purpose of language learning is to improve the speakers' four skills of listening, 
speaking, reading and writing, with the base of large vocabulary and good grammar, but 
this is not the final purpose. The final purpose is to let speakers be able to use the language. 
For instance, why do people study English? If a man is only good at listening and 
speaking, can people say that he is good at English? No. If a woman is only good at 
reading and writing, can people say that she is good at the language? No. In addition, most 
of the speakers do better in reading and writing than in listening and speaking. They can 
read and write, but they can hardly communicate. They can hardly express themselves with 
their own words. We are not able to change the examination system, but we can improve 
our learning method. So when speakers want to use a language well, do not forget to know 
all the abilities of the four skills. 
Listening, one of the means of language communication is used most widely in people's 
daily lives. In addition, English learners are in need to listening activity. Listening skills 
can build up numerous English daily vocabularies. On the other hand, it also helps the 
learners improve their listening comprehension and also their speaking skills. For instance, 
people know that the largest difference between mother language learning and foreign 
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language learning is the geographical environment. For a foreign language, we can meet it 
only in formal places and classes. Training and practicing the oral reading is not a day's 
work. Practice is important. Only through the practice can the learners improve their 
listening comprehension. 
Next, Speaking is often connected with listening. For example, the two-way 
communication makes up for the defect in communicative ability in the traditional 
learning. Two-way means the relationship of the communication between the teacher and 
the students at school. This relationship is connected with the communicative activities 
between two people. It can create a fresh environment for speaking language. The two-way 
communication can lengthen the dialogue limitlessly. This is its advantage. At the same 
time, if the speakers want to give the correct response, he has to think hard, the sentence is 
not easily forgotten which is created by themselves through thinking, sometimes with the 
teacher's hint. They can talk freely and express themselves. 
Our main skills are involves in the process of learning a language such as English. 
These are reading, writing, listening and speaking. However, listening evaluation is 
usually excluded from all school examinations, only written exam are given (Abbas, 
2012). This is despite the note that “we can expect to listen twice as much as we 
speak, four times more than we read and five times more than we write” (Morly, 
1991,82). To avoid this deficiency, the researcher focuses in this study on listening 
and speaking skills by employing technological methods that stimulate pupils’ 
reactions to a topic and encourage them to express their findings.  
1.2 Statement of the Problem 
Arab students learn English as a foreign language encounter several major problems 
pertaining to the listening and speaking skills. These are common problems that affect the 
learners' overall language achievement especially the lack of communication activities in 
the English class, and the lack of self-confidence during discussions or when answering 
oral questions that follow a regular English language class. Also, in the TAWJIHI English 
Exam (TEE) in Palestine, the listening skill is not included in this decisive and ultimate 
high school exam. Teachers neglect teaching listening skill in their class despite the fact 
that listening is required in the English exam for foreign students TOFEL which many high 
school graduates need to pass in order to study in English speaking universities (Abbas, 
2012).  
The reasons behind these problems are vary.  Some of them are related to teachers’ 
performance. For example, some teachers neglect listening activities in English textbooks.  
Other reasons are related to students’ attitudes and performances. For example, some 
learners show negative attitudes toward learning (i.e., some students perceive of English as 
a very complicated and difficult language to learn).  
According to neuroscience studies, the traditional waysof English language teaching skills 
creates a short term memory compared to learning using technology. The traditional way 
of English language basically occurs passively; there is a little interaction between students 
and English teacher. The process of learning become well when it is associated with more 
stimuli (i.e looking at a picture is a stimulus, listening to a teacher is a stimulus). The more 
the stimulus the more the brain regions involve in the process of learning. This is fully 
applied on learning a foreign language as English. In a traditional way of teaching, students 
receive only few stimuli which basically are related to teachers. However, using 
technology enhances more regions in the brain; a moved picture is better than a drown 
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picture on the backboard in the process of learning. Also when a student plays a game, he 
interacts with the words and so learns them better from passive memorization.    
Palestinian pupils know many English vocabularies from their English language textbook. 
However, they cannot use them in conversations. The lack of practice creates a big gap 
between what they learn at class and what they apply or use in their daily life. However, 
the new Palestinian English textbook series (English for Palestine) follow the 
communicative approach of teaching English; thus places a lot of emphasis on teaching all 
language skills in integration (Abbas, 2012). 
Hence, the need for conducting studies in this area that aims at finding solutions to the 
above mentioned problems that both teachers and learners face in the learning-teaching 
process.  
1.3 Question of the Study 
The question of this study is: Do speaking and listening English language skills of 4th grade 
students in Ramallah government schools differ according to method of teaching (i.e using 
technology), gender and interaction between teaching and gender? 
1.4 Hypotheses of the Study 
The following hypotheses will be examined in order to answer the research question: 
1. There are no statistically significant differences at (α≤0.05) in the means of 
listening and speaking skills for fourth- grade- students in Ramallah governmental 
schools due to methods of teaching. 
2. There are no statistically significant differences at (α≤0.05) in the means of 
listening and speaking skills for fourth- grade- students due to gender. 
3. There are no statistically significant and differences at (α≤0. 05) in the means of 
speaking and listening skills for fourth- grade- students due to interaction between 
methods of teaching and gender. 
 
1.5 Objectives of the Study 
1. To help both students and English teachers by achieving and carrying out effective 
English language teaching based on using technology in the EFL classrooms.  
2. To encourage teachers  to replace the traditional way of teaching by using 
technology and thus giving learners an opportunity to practice listening and 
speaking skills in a communicative manner.  
3. Giving curriculum designers’ evidence-based-advice to improve the listening and 
speaking practice in student’s textbooks.  
 
1.6 Limitations of the Study 
1. Methodological limitations: the study is limited by its purposive sample (4th grade 
learners at Ramallah governmental schools only).  
2. Time and place limitations: the study covers only Ramallah Governorate school’s 
students enrolled in the first semester of the academic year 2013-2014. This study 
is also limited to the content of the second and the third units of the Palestine 
English Curriculum (English for Palestine).To help both students and English 
teachers by achieving and carrying out effective English language teaching based 




Technology: in this study, technology has been referred to the following technologies: 
flash cards, pictures, posters, LCD and computer software as power point and a designed 
website.  
English Listening Skills: It is receptive skill depend on listening and understanding what 
we hear at the same time.   
English Speaking Skills: It is an interactive process of constructive meaning that involves 
producing, receiving, and processing information  
English language: it is the second language that learning it since the first class in the 
governorate schools in Palestine.  
Governorate Schools: all public schools in west bank. 
1.8 Significance of the Study 
Researcher has worked as an English teacher using a traditional way and also she has using 
technology during her classes. She has noticed that many students are learning the lesson 
better when technology is used. Here is some of the importance of this study:  
First of all, this study will be the first step in upgrading the listening and speaking English 
skills by using technology. 
Moreover, the study derives its importance from its attempts. This is important to answer 
the questions of the study. The results may be beneficial to make decisions whether to 
constructively support English curriculum with technology or not. At the same time, it 
might help to make the necessary changes needed for the successful integration of 
technology and listening- speaking skills. 
Finally, this might be one of the first studies that are concerned with computerized units.  
This highly concerns with interaction between the computerized material and students via 














Theoretical Framework and Literature Review 
2.1 Introduction 
The effect of technology has become huge in teaching and learning the language in 
addition to the instructor's role. In other words, the role of the instructor together with the 
role of the technology can lead to advanced learning results(Sharma, 2009). 
According to (LIAW, 1997)teachers should offer English language learners a language-
rich environment in which students are constantly engaged in language activities. Children 
need to be able to interact with each other so that learning through communication can 
occur.  Computers can help by being used as a tool to increase communications.   
Teachers may see new technologies in education particularly those that dominate a child’s 
leisure time, as it is a way to creatively motivate disinterested or underachieving students 
(Bertelsmann foundation (ed.), 1994). 
As in Al-Nakhalah study (2008) technology is defined as a human innovation in action that 
involves the generation of knowledge and processes to develop systems that solve 
problems and extend human capabilities. 
The faculty promulgated five main guidelines for technology use these included provisions 
that. 
1. Using technology must stimulate and enrich the thinking process. 
2. The individual faculty member must identify the educational problem and then 
involve the technology that best solves this specific problem. 
3. New technologies must provide the use of unique capabilities 
4. Students in the classroom must use technology directly through creative and 
evaluating ways. 
5. The faculty must look for the most effective educational approach with current and 
most innovative technologies even after the success of current 
technologies.(Bertelsmann foundation (ed.), 1994)  
Technology is useful to teach listening because each kind of technology provides chances 
for students to explore their ranges of listening strategies. And it allows for more emphasis 
on certain aspects, such as interactional, cross-cultural, contextual and critical, dimensions 
of listening, to be improved. Technology also makes learning process of listening more 
entertaining(Ramadhan 2012). 
Since the 1960s, computers have been used in language education. During last forty-year 
period, the use computers could be divided into three main stages: behaviorist computer-
assisted language learning (CALL); communicative CALL; and integrative CALL). Each 
of these stages corresponds to the available technological and the prevailing pedagogical 
theories(Ramadhan 2012). 
Dale’s Cone of Experience is a model that incorporates several theories related to 
instructional design and learning processes. During the 1960s, Edgar Dale theorized that 
learners retain more information by what they “do” as opposed to what is “heard”, “read” 
or “observed”. His research led to the development of the Cone of Experience. Today, 
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learning by doing has become known as “experiential learning” or “action learning” 
(Diamond, 1989).  
Dales’ cone of experience is a tool to assist instructors makes decisions about resources 
and activities that: 
 
“reveals that “action-learning” techniques result in up to 90% retention. People learn best when 
they use perceptual learning styles. Perceptual learning styles are sensory based. The more 
sensory channels possible in interacting with a resource, the better chance that many students 
can learn from it. According to Dale, instructors should design instructional activities that 
build upon more real-life experiences” Dale,.E. (1996). 
 
 Figure (2.1): Dales’ cone of experience. Dale.E,(1996)   
 
This figure shows what students will be able to do at each level of the Cone relative to the 
type of activity they are doing (reading, hearing, viewing images, etc. The numerical 
figures on the left side of the image, shows what people will generally remember. This 
indicates that practical, hands-on experience in a real-life context will allow students to 
remember best what they do. 
Dale made minor modifications of the visual in the second edition (1954), adding 
Television and changing Dramatic Participation to Dramatized Experiences. By the third 
edition of Dale’s textbook (1969) acknowledged the growing popularity of Jerome 
Bruner’s (1966) cognitive psychology concepts by overlaying Bruner’s classification 
system for modes of learning symbolic on top of his own categories, and iconic. This 
adaptation of Dale’s schema may have been portentous, or giving implied license to others 
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to make other creative interpretations and adaptations, not always to the credit of Dale’s 
original ideas and notion  
Edgar Dale did changes within the cone of experience as advances in technology brought 
new ways of learning into teaching. The Cone of Experience has been used within training 
environments with types and sections on the cone’s categories as technology(Ramadhan 
2012). 
2.2Listening 
Listening is defined as the process of identifying and understanding the speech of the 
speakers. It involves understanding the speaker’s accent or pronunciation, speaker’s 
grammar and vocabulary, and comprehension of meaning(Saricoban, 1999). 
 
Listening is the ability to identify and understand what others are saying. This involves 
understanding a speaker's accent or pronunciation, his grammar and his vocabulary, and 
grasping his meaning (Howatt and Dakin, 1974). 
 
Listening happens in real time. One must comprehend what is heard immediately with no 
time to review or look up unknown words. Listening is receptive and happens during a 
conversation where one speaks and waits for spoken responses. Listening is related to 
hearing. Hearing perceives sounds in a passive way. Listening uses an instantaneous 
analysis of the streams of sounds. 
Listening skills is an active, purposeful process of making sense of what we hear. Listening 
usually happens in real time. People listen and have to comprehend what they hear 
immediately. There is no time to review, look up unknown words,although listening is 
receptive. It very often happens in the midst of a conversation-something which requires 
productive, spoken responses (Nunan, 2003). 
Listening is a skill in a sense that it is a related but distinct process than hearing. Thus, it 
involves merely perceiving sound in a passive way while listening occupies an active and 
immediate analysis of the streams of sounds(Abbas, 2011). 
The importance of listeningSpeaking skills will not develop without listening skills. In 
order to have a successful conversation, learners must comprehend what is said to 
them.The ability to understand spoken English is very important. Radio, visitors, and 
studying all use listening skills.  Practice is needed to develop this ability at normal speed 
(Doff Adrin, 1990). 
Listening is a receptive skill that gives way to productive skills. There are two reasons for 
integrating language activities in the classroom: 
The faculty promulgated five main guidelines for technology use these included provisions 
that. 
1. To practice the learners use of language 
2. To develop the ability that allows two or more skills within real circumstances and 
communicative structure.  
 
The listener should be able to do all four skills at the same time.  Hence, listening is a very 
important skill in the process of learning a second language. Listening is a principal skill 
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that learners can acquire education, information and understanding. It is a vital role in 
student’s language development (Saricoban, 1999). 
In listening to English as a foreign language, the most important features can be defined as: 
The faculty promulgated five main guidelines for technology use these included provisions 
that. 
1. Managing sounds, 
2. Understanding tone and stress, 
3. Coping with redundancy and noise, 
4. Predicting, 
5. Understanding colloquial vocabulary, 
6. Fatigue, 
7. Understanding different accents, 
8. Using visual and environmental clues 
2.2.1 Teach listening strategies: 
1. Predicating: Effective listeners think about what they will hear. This fits into the 
ideas about pre listening mentioned earlier so listeners think about what they may 
hear. 
2. Inferring: It is better for learners to(listen between the lines). 
3. Monitoring: listeners can realize what they do and don’t understand. 
4. Clarifying: learners ask questions (What does…………mean?). 
5. Responding: learners react to what is heard (Nunan, 2003). 
Listening skill is an active, purposeful process of making sense of what we hear. 
Listening is an active rather than passive activity. Hence, students must participate in their 
own instructional improvement. Listening skills need to be developed through a variety of 
activities in which children can see the consequences of their listening(Norton, donna. 
1989). 
According to Morly (1991.p.82), we can expect to listen twice as much as we speak, four 
times more than we read,and five times more than we write. So, listening as a skill is 
assuming more and more weight in second language or foreign language classrooms. 
Limited listening input fails to promote face-to-face communication. On the other hand, 
adequate listening practice could give the learners essential contact with handy input that 
might trigger their utterances. Teacher talk, listening materials and peer-interaction are 
vital means for providing this practice(Abbas, 2011). 
You will agree that listening is necessary both for classroom instruction and for effective 
communication among students and adults.As teacher, you must also be able to define the 
listening act in order to develop diagnostic techniques or to provide listening 
instruction(Norton, Donna, 1989). 
2.2.2 Listening Tests: 
Simplest type of listening test requires the students to recognize different phonemes. Other 
listening tests focus on stress intonation(Hubbard and others, 1986). 
We must make an immediate distinction between pure listening tests, or hearing tests,and 
listening comprehension tests.Putting students in a test situation forces them to concentrate 
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on problem areas in the target language and make more deliberate choices within them 
(Hubbard and others, 1986). 
Although listening is receptive, it very often happens in the midst of conversation-
something which requires productive, spoken responses(Nunan, 2003). 
Listening to spoken English is an important way of acquiring the language – of picking up 
structures and vocabulary. In a situation where learners are living in a country where 
English is the first language, they have plenty of exposure to the language – they hear it all 
the time, and acquire it more easily than learners who do not hear English spoken around 
them. So we need to give these learners as much opportunity to listen to spoken English as 
possible (Doff Adrin, 1990). 
The simplest type of listening test requires the student to recognize different phonemes, 
other listening tests focus on stress and intonation. Once we take the test beyond 
recognizing stress and direction. We can begin to look at the speakers meaning and 
attitude. And we shall comment on this later (Hubbard and others, 1986). 
Recent research indicates that elementary children spend over50 percent of their classroom 
time listening rather than speaking or reading, but authorities stress that children do not 
automatically learn the varied listening skills necessary for comprehensive listening 
(Norton, Donna, 1989). 
Traditional listening comprehension test have a great deal in common with reading 
comprehension.Indeed, the reading of a passage is often an initial step before the 
listening.Students listen to a text, or part of a text if lengthy, and answer question based on 
it. Again many such tests use the multiple choice format (Hubbard and others, 1986). 
You will agree that listening is necessary both for classroom instruction and for effective 
communication among student and adults. As a teacher, you must also be able to define the 
listening act in order to develop diagnostic techniques or to provide listening instruction 
(Norton, donna, 1989). 
Authorities who maintain that listening is a skill deserving to be taught point out that 
listening is the major language art utilized by both children and adults. An early study 
Rankin (1926) reported that children spent 45 percent of their out-of-school time in 
listening, compared to 30 percent in speaking(Norton, donna, 1989). 
Many students have difficulty in hearing certain English sounds or in discriminating 
between them. Sounds in certain weakened syllables can be serious problem at 
times(Hubbard and others, 1986). 
We must make an immediate distinction between pure listening tests, or hearing tests, and 
listening comprehension tests. Putting students in a test situation forces them to 
concentrate on problem areas in the target language and make more deliberate choices 
within them(Hubbard and others, 1986). 
2.3Speaking 
Speaking is an interactive process of constructing meaning that involves producing 
and receiving and processing information (Brown, 1994); (Burns & Joyce, 1997). 
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Opportunities for speaking and listening require structure and planning if they are to 
support language development. This digest describes what speaking involves and what 
good speakers do in the process of expressing themselves. It also presents an outline for 
creating an effective speaking lesson and for assessing learners' speaking skills( Florez 
1999). 
Human communication can be taken place between the speaker and the listener if only they 
understand each other. Both speaker and listener have a positive function to perform in 
simple terms. The speaker has to convert this message into spoken language, while the 
listener has to understand the language of the speaker. Inserting technology in learning 
English language speaking can take several forms( Florez 1999). 
Speaking requires that learners not only know how to produce specific points of language 
such as grammar, pronunciation, or vocabulary (linguistic competence), but also that they 
understand when, why, and in what ways to produce language (Burns & Joyce, 1997)  
Outside the classroom, listening is used twice as often as speaking, which in turn is used 
twice as much as reading and writing (Rivers, 1981). Inside the classroom, speaking and 
listening are the most often used skills(Brown, 1994). 
Speakers anticipate and produce the expected patterns of specific situations. The speaker 
also manages distinct basics such as rephrasing, providing feedback, and redirecting 
(Burns & Joyce, 1997). 
 
2.3.1 Principles for teaching speaking: 
1. One must be aware of the differences between second language and foreign 
language learning contexts. 
A foreign language context is one where the target language is not the language of 
communication in the society (e.g., learning English in Japan or studying French in 
Australia) 
A second language context is one where the target language is the language of 
communication in the society (such as English in the UK or Spanish in Mexico). 
2. This gives students practice with both fluency and accuracy. 
3. Provide opportunities for students to communicate by using group work or pair 
work. 
4. Use speaking tasks that consist of compromise for meaning. 
5. Design class room activities that involve guidance and practice in both 
transactional and interactional speaking; interactional speech is communicating 
with someone for social purposes; transactional speech involves communicating 
to get something done including the exchange of goods and\or services(Nunan, 
2003). 
2.3.2 Tests of oral skills: 
Most of us would probably agree that the oral skills are the most important ones, yet they are the 
most difficult to test(Hubbard and others, 1986). 
Oral tests are difficult to administer and their scoring in highly subjective. Nevertheless, 
we shall examine and discuss a range of oral activities having an obvious test element in 
them. Almost without exception,these tests will involve the teacher in one-to-one situation 
with the student taking the test. “Listen and Repeat”, this is the simplest type of oral test 
12 
 
but it relies quite heavily on listening skills.After all, a student can only repeat 
satisfactorily what he has first heard accurately. The examiner too needs a sharp ear. 
(Hubbard and others, 1986) 
Speaking a second or foreign language is far from simple. In fact, speaking-especially in 
language other than our own-is quite a complex undertaking, which involves using all the 
different levels of language (Nunan, 2003). 
2.4Using Technology 
Technology can be divided into hardware which includes,computers, flash cards ...etc. And 
software includes programs, website ...etc. 
Technology is useful to teach listening because each kind of technology can give chances 
for students to explore their ranges of listening strategies. And it allows for more emphasis 
on certain aspects, such as, interactional, cross-cultural, critical, and contextual dimensions 
of listening, to be developed. Technology can make learning process of listening more 
entertaining(Ramadhan 2012). 
The use of technology via web-based environment can be current; websites can add a 
dimension of immediacy to listening practice. While watching a video clip or, listening to 
digital audio, learners have the opportunity to pause at will, and listen and read a transcript. 
Beside, learners can get instant feedback on what they have done (e.g. you watch a video 
clip/listen to audio and check answers immediately after watching/listening)(Aljafaf 2013). 
2.4.1 Use of Computers: 
The use of computers in listening problems provides students with visual and voice inputs 
which can enhance their information and ideas, and develop their listening skills (Hoven, 
1999)?Computer-based listening tests are very important in reinforcing the understanding 
skills of the listener.In three years, computer technology is only as good as the user is 
creative in discovering ways to implement it. The great impediment is fear or hesitation 
within some faculty and within some students especially among those who are new to the 
school (Bertelsmann foundation (ed.), 1994).Listening to the teacher is much easier than 
listening to a cassette recorder. Face to face clues help one listen. Whereas in listening to a 
cassette those clues are missing. There is a peak at where cassette listening can be too 
difficult. Listening does provide practice but there is a point where it may be frustrating to 
listen to if it becomes too difficult (Doff Adrien, 1990).Flash cards: small pieces of card 
with pictures or words on them. (Hubbared and others, 1986) 
 
A picture can be mounted for preservation. If the image is in a magazine, you may be able 
to cut out the page and mount it to a rigid backing. If it is in a book or magazine which you 
do not wish to damage, you can use a reproduction process that will inexpensively 
photocopy either black-and-white or color images (Gerlach, 1980). 
Tino(2002)shows how different teaching with computer and internet tools can be used in 
teaching. These include: demonstration and presentation,use of curriculum-specific 
application types such as educational games, drill and practice, simulations and musical 
composition, using of information and resources on CD-ROM or online such as 
encyclopedia, electronic journals and other references (Shalhoub,2012). 
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Using technological means in the classroom can be embraced both by teachers and learners 
as being motivating, empowering more learning, fun providing, and challenging process. It 
also hasthe following advantages: 
1. Minimizes pressure and fear of involvement in relevant activities to the assigned 
syllabus since a student can work without being pressurized to do so in given time. 
2. Increases student’s involvement in classroom activities thus promoting more 
interaction, collaboration, and critical thinking (Rammal, 2010). 
Sometime, we should avoid technology, because computers internet maybe crashed. 
Moreover, using technology is too expensive and teacher needs support so that students 
almost know more than teachers(Rammal,2010). 
Although the internet and multimedia environments have a huge impact on those who use 
it, we are not 100% sure on its outcomes. Limitations of its use are also apparent. The ELT 
community should eliminate these limitations and try to exploit its usefulness in every 
aspect of language teaching. There is much more research required in this area. Hampel 
asserts that finding an effective way to practice speaking is the biggest problem in both 
distant and online education. To have more efficient learning, we should work very hard 
and strive for the best.    
2.5 Literature review 
 
During the late twentieth century, language acquisition research made us reconsider some 
long standing beliefs about how people learn to speak. 
Several studies led to the conclusion that we had gotten the basic idea backwards: people 
do not learn pieces of the language and then put them together to make conversations. 
Instead, infants acquiring their first language and people acquiring second languages learn 
the pieces by interacting with other people responding learners react to what they 
hear(Nunan, 2003). 
Rensburg & Han (2014)stat that many companies and organizations have been using the 
Test of English for International Communication(TOEIC) for business and commercial 
communication purpose in Vietnam and around the world. The present study investigated 
the effect of Computer Assisted Language Learning (CALL) on performance in the Test of 
English for International Communication (TOEIC) listening module. Two groups of 
participants enrolled in the same major, had equivalent general English background and 
attended the TOEIC listening class twice a week with the same teacher – the researcher in 
7 weeks at the College of Finance and Customs, in Vietnam. There were 25 students in the 
treatment group and the control group. The quasi-experimental method, questionnaire and 
post-test were used in this study. The material input was designed with the application of 
CALL introduced into the treatment group only whereas the control group still learned 
with the current textbook only. The results showed that there was difference in the 
performance on TOEIC listening test scores between two groups. The students in the 
treatment group used listening strategies more effectively than the students in the control 
groups.Moreover, CALL instruction and teaching method increased the students’ TOEIC 
listening scores significantly. 
 
Hurbet al (2013) had a quantitative study on gender differences in attitudes when learning 
oral skills via technology. The study was conducted at Tafila Technical University, Jordan, 
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with 70 female and 30 male students, in order to find out if female students are better and 
faster in learning a language than male. Specifically, it seeks to investigate differences in 
attitudes between females and males in terms of practicality, confidence and anxiety. The 
results of the study show that there were no significant differences between female and 
male students when comparing the pre- and post-test mean scores. Both genders establish 
the same levels of attitudes before and after undergoing this course, which suggests that the 
exposure to language learning using technology did not contribute to any significant 
gender inequality. The paired sample t-test results showed improved attitudes toward 
learning oral skills in both females and males. The study also indicates female and male 
improvement in the anxiety dimension showing that their initial strong apprehension 
toward this course was greatly reduced at the end of the course. In terms of confidence, 
female showed better enhanced confidence level than male at the end of the course. 
Nomass(2013)maintains that this paper aims to highlight the role of using modern 
technology in teaching English as a second language. It discusses different approaches and 
techniques which can assist English language students to improve their learning skills by 
using technology. Among these techniques are online English language learning web sites, 
computer assisted language learning programs, presentation software, electronic 
dictionaries, chatting and email messaging programs, listening CD-players, and learning 
video-clips. A case study has been done to appreciate the response of typical English 
language classroom students for using technology in the learning process. Upon this 
practical study, the paper diagnoses the drawbacks and limitations of the current 
conventional English language learning tools, and concludes with certain suggestions and 
recommendations. 
 
WngGwo, Sung Han, and Hung Chun(2012)have worked on his study to evaluate the 
effectiveness of the proposed approach; a role-playing game has been implemented based 
on the approach. Moreover, an experiment has been conducted on an elementary school 
natural science course. From the experimental results, it is found that the personalized 
educational computer game not only promotes learning motivation, but also improves the 
learning achievements of the students. The subjects included two classes of fifth graders of 
an elementary school in Tainan County in Taiwan. A total of forty-six students voluntarily 
participated in the study. One class was assigned to be the experimental group and the 
other was the control group. The experimental group, including twenty-four students, was 
guided by the personalized educational computer game that met the learning styles of the 
individual students, while the control group with twenty-two students was guided by the 
educational computer game that did not meet their learning styles. The research tools in 
this study included the learning style measure, learning achievement tests, and the 
questionnaire for measuring the students’ learning motivation. 
 
Mei.Li and Lei Wang (2012) say that this study aimed to verify the possibilities that 
college English listening strategies can be taught, and to explore an appropriate model as 
well as specific procedures for college English listening strategy training in the computer-
assisted language learning environment in China. The listening strategy training adopted in 
this study is integrated into the listening comprehension learning both in and off the 
listening class. Statistical analysis indicates that listening strategy training promotes 
learners’ use frequency of listening strategies, enhances their listening proficiency, and 
improves their learning autonomy.The subjects of this study are 47 second-grade non-
English majors of Electromechanical Institute in Shandong University at Weihai. They 
have learnt College English Curriculum for a year before taking part in this study. As for 
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the lack of listening comprehension strategy training, formal or informal, they are 
desperate for promoting their English proficiency, especially in listening. Instruments of 
the current study consist of test papers and questionnaires. The results show that listening 
comprehension strategies can be taught by means of corresponding training. Meanwhile, 
learners’ utilization frequency of listening strategies can be promoted by training. Besides, 
listening comprehension training has a positive effect on learners’ listening proficiency. 
Al-Mansour and Al-Shorman(2012) investigated the effect of computer-assisted language 
instruction on Saudi students learning of English at King Saud University. The software 
used was prepared by the researchers. The sample of the study consisted of 60 students 
randomly selected from King Saud University and assigned to experimental and control 
groups. Data were collected within an eight-week period via a pre-posttest design for 
equivalent groups. The findings of the study indicated that using computer-assisted English 
language instruction alongside the traditional method has a positive effect on the 
experimental group students’ achievement. 
Wang(2010) stated that the purposes of his study was to investigate students’ perceptions 
of computer-assisted whole language instruction, to examine the effectiveness of whole 
language instruction on students’ reading improvement, also to determine the difference 
between basic-level and advanced-level students’ improvement in reading skills. A total of 
212 freshmen (98 low level and 114 high level students) were quasi-randomly selected as 
the participants of the survey study. Instruments included a questionnaire and the English 
Entrance Examination. The results of the study indicate most students evaluated the 
instruction positively. While the significant difference in the gain scores of the t-test 
reveals that integrated instruction is effective in improving students’ reading ability 
(p=0.00), basic-level students had much greater improvement than advanced-level 
students, whose scores even showed slight regression. 
 
Zl’ey (2009)states that the purpose of the study is to investigate the effectiveness of using 
computer in teaching grammar to first year students in secondary schools, Jeddah , Saudi 
Arabia at the first two categories of Bloom Taxonomy (Knowledge and Comprehension). 
In this study, the use of computer, as an instructional tool in teaching grammar, is 
compared to the conventional method that depends on verbal explanation and the use of 
pupil's book, the board and board markers. To achieve this purpose, the researcher applies 
a quasi-experimental study during the second semester of the academic year 2009. The 
sample of the study, which was consisted of (42) students, was chosen intentionally from 
Al-Quds Secondary School in Jeddah. The sample of the study was divided into two 
groups: 
1. Experimental group, which was consisted of (22) students, studied the target 
lessons using a computer as an instructional tool. 
2. Controlled group, which was consisted of (20) students, studied the target lessons 
sing the conventional method.The topic chosen for the study was the verb tense, 
namely simple tenses (i.e. present, past and future simple tenses).  
The tool of the study was an achievement test designed by the researcher and given to 
specialized arbitrators to judge its suitability and validity before applying it. The results 
were positive towards the experimental group. 
 
Zanzhang(2009)aimed in his study at making a quantitative analysis on the effects of 
listening on speaking for college students. With the help of SPSS 11.5 software, a 
quantitative computerized analysis on this research hypothesis was made. Moreover, a 
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quantitative analysis on correlation between listening and speaking was also done .The 
result shows that listening and speaking ability are closely related, and listening does have 
positive effects on improving college students’ oral English. 
 
Zou Bin(2008) stats that this paper discusses research methods for a study focusing on 
computer-assisted language learning (CALL) field. Various methods are adopted to 
investigate how to use computers to develop language learners’ listening and speaking 
skills in their English as a second language (ESL). Learning a sample was a total of 212 
non-English majored freshmen at the researcher’s university were quasi-randomly selected 
from the researcher’s students as the subjects of the study. These participants came from 
four Freshman English ability-grouping classes, including two basic-level classes (98 
students) and two advanced-level ones (114 students) based on their English scores in the 
2007 Entrance Examination for the Technical University. 
 
Thomas Mackey and Jinwon (2008) conduct a case study whose purpose was to better 
understand the relationships between web use ability and student’s perceived learning in 
the design and implementation of web-based multimedia (WBMM) tutorials in blended 
courses. It focused on the use of multimedia as a replacement for class room instruction 
rather than as a complement to teach practices in courses that meet face-to-face this study 
analyzed data collected from (41) undergraduate students who accessed a series of 
(WBMM) tutorials to learn web design in an upper level undergraduate information 
science course that combines both in-class and online instruction. Findings suggested that 
multimedia instruction was an effective approached to teaching web design in blended 
learning environments that include both face-to-face and web-based resources. 
IK Park, Gyumin Lee and Kim (2008) conducts a study whose aims were to examine the 
effects of tow type of interactive computer simulations and of prior knowledge levels on 
concept comprehension, cognitive load, and learning efficiency. Seventy students were 
sample from two elementary schools. They were divided into two groups (high and low) 
based on prior knowledge levels and each group was divided into two treatment group (a 
low – interactive simulation group and a high – interactive simulation group). The 
dependent variables were concept comprehension, cognitive load, and learning efficiency. 
Results showed that students with high prior knowledge levels. And high interactive 
simulations had significantly increased comprehension scores, decreased cognitive load 
scores and had high learning efficiency. On the other hand, among students with low prior 
knowledge levels, the low-interactive simulation group did not demonstrate significantly 
increased comprehension scores, but they showed lower cognitive load scores and higher 
learning efficiency than the high-interactive simulation group. 
Hu (2007) explore the impact of using ICT in improving English Reading comprehension 
in China. He finds the technology-rich student-centered approach enables students to 
improve their reading ability more quickly, efficiently and independently compared with 
more traditional ways of teaching. This is due to the interactive constructive environment 
the ICT tools provide while teaching through exposing the learners to authentic contexts 
such as reading up-to-date news in English on the website of the BBC or The New York 
Times through online accessibility. Moreover, teachers can present full reading 
comprehension passages by visiting English Website to their students. Hu(2007) presents 
his own experience in teaching at the university in China of incorporating ICT asserting the 
effectiveness of this incorporation in teaching English in comparison with the old 
traditional methods. Teaching intensive reading classes using multimedia enables the 
teacher in incorporate video and other visual aids. 
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The first instrument was a questionnaire consisting of 46 questions related to students’ 
perceptions of the instruction (Q1-Q20), the effect of the instruction on their English 
learning (Q21-30), the problems they encountered (Q31-42)and their background 
information (Q43-46). The first three parts of the questionnaire were measured on a four-
point Likert type scale. The second instrument was the 2007 English Entrance Examination 
for Taiwanese Technical University (EEE), which was used as the pre/posttest of the study. 
The test consists of vocabulary (30%), dialogues (20%), grammar (30%), and reading 
comprehension (20%). Resultswere a total of 91.5% of the students liked this computer-
assisted four-skill instruction. Moreover, around 80% ofstudents agreed that this course 
motivated them and also enhanced their interest in learning English .The majority of 
students (87.8%) preferred finishing assignments with classmates and many (76.4%) 
enjoyedgroup-discussion activities in the class. 
 
Verdugo & Belmonte (2007), this study examined the effects that digital stories may have 
on the understanding of spoken English by a group of 6-year-old Spanish learners. To 
accomplish this aim, a quasi-experimental research study was launched in six state schools 
in Madrid. A pre-posttest design was used to investigate whether internet-based technology 
could improve listening comprehension in English as a Foreign Language (henceforth, 
EFL). Findings indicate that the experimental group outperformed the control group in the 
final test administered. These results raise interesting issues related to the use of 
technology in the context of foreign language learning. Future research which includes 
other age groups and digital materials and which explores other linguistic areas could 
further substantiate the link between Information and Communication Technology (ICT) 
rich environment and improved language learning. Verdugo& Belmonte (2007) explore 
and come out with interesting results while examining the effects the digital stories may 
have on the understanding of listening comprehension through carrying out an 
experimental research in six state schools in Madrid. A pre-posttest design in used to 
investigate whether internet-based technology can improve listening comprehension in 
English as a foreign language. Findings indicate that the experimental group outperformed 
the control group in the final test administered. The results confirm the link between ICT 
rich environment and improved language teaching and learning. 
 
Schorder (2006) conducts a study to evaluate the effectiveness of learning in a multimedia 
environment and to address other factors as the differences in student’s learning style, 
attitude towards computers, and background knowledge. A sample of (60) under graduate 
students was used. Participants were enrolled in four sections of an introductory 
educational technology course. The distribution of males to females was 23.3% males and 
76.7% females. Findings showed that there was no difference in test scores between the 
multimedia and the no multimedia groups. 
Wu (2005) also presents some applications that can be used by teachers to enhance 
teaching language such as multimedia presentation through the use of web sites presenting 
text and graphics accompanied by audio, animation, and video. Dynamic interaction will 
be created through discussion forums or chat sessions to their online courses and receiving 
feedback. The researcher also present some forms of synchronous interaction such as 
instant messenger MSN messenger and yahoo messenger which keep a record of users’ 
conversation which in turn make it possible for teachers to retrieve their own chat log. 
Another form is theinternet Skype telephony which offers high quality computer- mediated 
synchronous audio-textual communication. Blogs, which are online personal journals that 
are frequently updated, can be easily used to create collaborative learning environment in 
which students can pear edit other’s postings. However, not all these applications are free 
18 
 
of constrains including mainly technical issues, digital skepticism, time consumption, and 
incredibility of web sites. 
Higgins(2005)states the study examined the impact of transitioning 4thgrade reading 
comprehension assessments to the computer. 219 fourth graders were randomly assigned to 
take a one-hour reading comprehension assessment on paper, on a computer using 
scrolling text to navigate through passages, or on a computer using paging text to navigate 
through passages. This study examined whether presentation form affected student test 
scores. Students also completed a computer skills performance assessment, a paper based 
computer literacy assessment, and a computer use survey. Results from the reading 
comprehension assessment and the three computer instruments were used to examine 
differences in students test scores while taking into account their computer skills. ANOVA 
and regression analyses provide evidence which had positive response towards using 
computers. 
Fuqaha (2002) says the technology examined was multimedia CD-ROM based software. 
The study population consisted of third grade students. The goal of the study was to 
determine whether or not a technology intervention; thirty-six 3rdgrade students were 
matched by classroom and gender, and then randomly divided into control and 
experimental groups. To achieve the objectives of the study, the sample was experimented 
using multimedia CD-Rom software for the experimental group and the traditional way of 
teaching for the control one. These two groups were post tested twice on the English 
language skills to determine the effectiveness of the proposed way of teaching. The results 
of both first and second application was analyzed using paired T-test and two ways -vi- 
ANOVA results showed: the experimental group developed significantly after the 
implementation of CD-ROM. That is, there was progress on the achievement test. Results 
of the study showed a significant difference at (α=0.05) between the experimental and 
control groups in the students' achievement of the first and second application in favor of 
experimental group.  
Passing and Levin (2001), conduct a study in which they assumed that multimedia design 
contributed to the interest of learning by young children. Thirty children were exposed to 
interactive multimedia stories. With the help of the Pollimeter tool, they examined 
previous experience with computers, level of covert time-on-task, and level of satisfaction 
with various interfaces. Findings indicated that different interfaces had different impact on 
boys and girls. Boys who were more familiar with computer games not only showed a 
greater covert time on task than girls, but they also showed a higher level of satisfaction. 
Younger boys and girls were found to show higher satisfaction than older children 
engaging computer-based and computer-mediated interactions facilitates learning (Bork 
2001).  
Redmond (1999) studies teachers’ perception of the training they received to use the 
multimedia in classroom and laboratory settings, and teachers’ perception of the 
instructional effectiveness of the software on the curriculum. The study sought to compare 
teachers’ perception of multimedia based software on their instructional settings. The 
instructional settings consisted of either classroom or laboratory settings. The results 
showed no significant differences between classroom and laboratory teachers perception 
on usefulness of training. 
Schardt (1997) studies the effects of multimedia CD-ROM literature- based software on 
the reading skills to determine whether or not a technology intervention alone.With no 
teacher input, would increase the English language and reading skills of LEP students more 
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than gains made by students who read paper- based literature. Results showed no 
statistically significant difference between the experimental and control groups. A 
significant difference did appear between classrooms suggesting the importance of the 
teacher in the learning process. 
Wambgu (1995) studies the effect of using, hypermedia for foreign language learning at 
Southern Illinois University at Carbondale. Data assessed the nature of relationships 
between the use of hypermedia and various students’ characteristics. Data analysis 
indicates that there is a significant relationship between the use of Hypermedia and the 
students’ target language. The analysis also found significant relationship between 
usefulness of Hypermedia instruction and traditional instructional methods. 
2.6Summary 
 
The previous studies show that technology affected positively on student’s learning 
English language.Wu (2005) presents some applications that can be used by teachers to 
enhance teaching language such as multimedia presentation through the use of web sites 
presenting text and graphics accompanied by audio, animation, and video besides using 
video, yahoo and messenger. However, not all these applications are free of constrains 
including mainly technical issues, digital skepticism, time consumption, and incredibility 
of web sites.  
This study shows that students motivated by studying by using computers at their own 
levels, computerized activity immediately become less tedious and more interesting. 
Every study searches of effect on one kind of technology but this study searches about 
most of educational technology that found inside the designed website as stories, 
educational games,E-book,dictionary and songs that selected to improve listening and 



















In this chapter, the researcher describes the methodology of the study, research population, 
and the procedures of the sample examination, and the steps of building the tools of the 
study which include: achievement test as well as the necessary steps to ensure the validity 
and reliability of these tools. It also includes a description of the study design and 
statistical analysis. 
3.2 Procedures 
The researcher followed the experimental approach which she applied on two groups. The 
groups were divided into two main categories: one experimental group was taught by using 
technology and the other was control group which taught in traditional way. Each of these 
categories consisted of a male and a female group. The two groups were exposed to pre-
test to measure their listening, speaking skills and abilities. Then, they were taught the two 
computerized chapters which were selected from English for Palestine textbook for Fourth 
Grade. Furthermore, students were tested by the same study tools for measuring the effects 
of the experimental treatment groups in addition to an oral test applied on the traditional 
and experimental groups’ sample.  
3.3 Research Population 
The research population consisted of all males and females of the 4th grade learners in 
Ramallah Educational Governorate Schools during the first semester of the scholastic year 
2013-2014.  
According to the Ministry of Education’s records, the total number of the schools that 
contain 4th grade male and female learners are 115 schools.  
The total number of the 4th grade male and female learners who studied English for 
Palestine in the scholastic year 2013-2014 are(4903) in Ramallah and Al-Bireh 
Governorate schools; 2444 of them are female, and (2459) are maleAppendix (1).   
3.4 Sample of the Study 
The sample of the study is purposive. However, the control and experimental groups have 
been assigned randomly. The overall sample consisted of 60 learners taken from a 
population of (4903) learners of the EFL learners at the 4th grade governmental schools at 
the Directorate of Education in Ramallah. The sample consists of two groups from Al-
Bireh mixed school one of them was experimental group while the other was a control 
group. 
3.5 Tools of the study 
1. Oral test through interview to the sample of the study as an achievement speaking 
and listening test. 
2. An achievement written listening and speaking test.  
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The researcher selected a sample of 60 students and gave them a written test, then, the 
researcher selected a smaller sample consisted of 12 students (males and females) and gave 
them an oral test. 
3.5.1 Rating of the interview: 
To apply the oral test, the researcher selected the procedure from Oller (1979) book. 
The rating that the researcher adopted in this study is the oral interview service institute 
(FSI). This kind of rating involves using: 
1. Weighting table. 
2. A conversion table. 
3.  Levels of the speaking proficiency. 
The weighting table (as it is suggested by FSI) is as the follows: 
Table (3.1): The weighting table 
Proficiency 
Description 
1 2 3 4 5 6 
Accent 0 1 2 2 3 4 
Grammar 6 12 18 24 30 36 
Vocabulary 4 8 12 16 20 24 
Fluency 2 4 6 8 10 12 
Comprehension 4 8 12 15 19 23 
Total      99 
(Oller, 1979: 323) 
The learner’s interviews scored according to this amended weighting table then converted 
their scores according to the conversion table suggested by FSI. 
Table (3.2):Conversion Table. 














The researcher chose randomly a sample consisted of twelve students, six of them from 




3.5.1.1 First stage: 
The researcher recorded student’s answers and reactions then she instructed them to 
speak loudly. 
3.5.1.2 The second stage:. 
The researcher showed the students a picture from their student’s book and asked 
them about their names then asked every student to describe what s\he can see in the 
picture. 
3.5.1.3 Third stage: 
The researcher listened to the recorded voices and analyzed them according to 
weighting table which has five components of speaking (accent, grammar, fluency, 
vocabulary, and comprehension) table .Then she put scores according to the records 
and summed the numbers as the example below: 
Table (3.3): Example of record analysis table 
Proficiency 
Description 
Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 
Accent *      
Grammar  *     
Vocabulary  *     
Fluency   *    
Comprehension   *    
Total   38    
 
3.5.1.4 Fourth stage: 
The researcher asked other two English teachers to listen and analyze the students’ 
oral tests, and fill the Table (3.1) according student’s recordsappendix(7).  
3.5.1.5 Fifth stage: 
The researcher did a rating of the interview according to weighting table (as suggested 
by FIS) and each level has a special score then the researcher matched the total scores 
typical to the weighting table. 
3.5.1.6 The last stage: 
The researcher asked the statistician and quality controller to analyze and to give the 
researcher the oral interview tests’ results. 
3.6 Validity of tools 
To ensure the validity of the test content, it was presented to a group of arbitrators with 




3.7 Reliability of Tools 
To ensure reliability, the researcher applied to a sample of 20 students from the study 
population, and out of the sample. Reliability coefficient had been calculated by midterm 
retail. The test was divided into two parts; the first part represents individual questions and 
the second part represents the questions of materials. Pearson correlation coefficient was 
calculated between the two parts with a correlation coefficient of 0.93. Correlation 
coefficient has been modified according to equation of Spearman Brown (2 r / 1 + r), as 
was (0.96) and this parameter is considered as very good and fit for the purpose of 
conducting the study. 
The researcher analyzed the content of the two units according to the following steps: 
First, the researcher defined the objectives of the analysis process, then chose the sample of 
the analysis which was limited to two units from the fourth grade English language 
textbook and defined the Unites of analysis which are (Our House) and (Lost). 
Secondly, the application of the analysis procedures: the researcher selected the pages that 
were needed to be analyzed, then divided the pages into paragraphs and classified them 
according to the four English skills. Each paragraph had one aim or more. 
3.8 Verified the Validity of the Analysis 
The researcher showed the analysis of the two units to a group of specialists or arbitrators. 
Their notes and suggestions were taken into consideration Appendix (7). 
3.8.1Reliability analysis during time (within personal): 












21 26 20 5 0.80 
 
The researcher analyzed the two units in July 2013and repeated the analysis after one 
month in August 2013. Table (3.4) summarizes the results of the two analyses. 
3.8.2 Reliability analysis contrasted between persons 











21 24 20 3 0.88 
 
The researcher asked a teacher to analyze the contents of units two and three. As table(3.5) 






3.9 The Preparation of Teaching Material 
In the beginning, the researcher analyzed two units.  This was followed by identifying 
objectives and concepts. Then she designed and prepared two units for the fourth grade 
that comprised listening and speaking skills practices. The researcher designed educational 
website that aims at developing English listening and speaking skills by using several of 
computer programs divided into many stages: 
3.9.1The first stage: 
The website included two units which were selected from the fourth English students 
textbook and computerized them as e-book. The website was built in a way that not only 
for studying the computerized material but also was designed in a way that enables learners 
to have some fun through playing games and listening to English songs.  For better 
understanding of the vocabularies that were used on the website. The two units were 
designed to show pictures from English for Palestine textbook. The pictures were 
developed using different computer programs in order to attract learners and enhance their 
willingness for learning. The researcher had used Adobe Dream Weaver program for 
moving and speaking effects, Adobe Photoshop program to connect the pictures with 
sounds, Adobe flash program to move pictures, Adobe audition to make balance between 
audio and pictures and Wond share Quiz Greater to evaluate and reinforce the answers to 
each practice. Then the researcher made sure that all the exercises that followed were 
electronic. This makes students use computers to practice the exercises and to evaluate 
themselves by showing a table on a computer screen with the result of learner’s answers 
and time that s/he consumed to do the exercise. If a student does the exercise perfectly with 
a full mark, hand clapping will be heard as kind of encouragements. However, if there is 
any mistake, human voice as interjection will be heard which leads students to redo the 
exercises and correct themselves. This aims to encourage student to self-learning. 
3.9.2 Second stage: 
The researcher added a section named Dictionary.  Learners had access to Google 
translation website to find the translation of any unknown words. All the sections of the 
websites serve the main objective of this study by developing listening and speaking 
English skills. Beside students can find the meaning of any word if it was not fully 
understood in other sections.  
3.9.3 The Third Stage: 
The website has songs, stories and games sections. The song section contains three songs 
that students can listen to, read and repeat. These songs develop listening and speaking 
skills. 
The first song teaches students names of days, months and fruits. 
The second song based on conditional sentences which can be seen as an easy method for 
teaching such topics. 
The third song teaches students names of family members and relatives by using the 




3.9.4 The Fourth Stage 
It is a “fun section” which has three stories. 
The first story: teaches students about friends and friendship.  
The second story: contains different words about friendship between animal and having 
many morals. 
The last story: is a comparative story as it compares between the benefits of the sun and the 
benefits of the wind. All of these stories can be listen to and read at the same time which 
encourages students to improve their listening and speaking skills by practicing and 
repeating them over and over.  
Finally, I would like to point out that the fun section has five different games which 
comprise the fifth stage: 
The first game depends on memory. A learner needs to predict where pictures appear after 
a while and after listening to the name of each picture. This game is divided into different 
groups. Each group consists of many different words. Hence, a learner can learn more 
vocabulary while playing. This includes animals, tools, fruit, kitchens, musical 
instruments, transportations, vegetables, human body, clothes, colors, food, sports, house, 
and nature. These games enrich students’ vocabularies and speaking skills.  
The second game: about types of music and musical instruments, students were asked to 
connect the sounds of music to its correct name. This game seeks to improve students’ 
listening skills. 
The third game: is a “puzzle game.” Learners were asked to connect every sound to its 
appropriate picture. The fourth game is matching colors with the correct pronunciation. 
The last game is about learning numbers; students hear the name of a number and then 
point to its correct written name. Thus, students learn how to read numbers and how to 
pronouns them correctly.  
The researcher explained to the teacher who has applied the experiment of this study on 
students, how to use the website and how to teach student using LCD at class. Students had 
the link of the website (eng4ps.ps) to use and study at home. The teacher asked the 
experimental student’s group to practice using the website at home by doing their home 
works and see their results directly which creates great motivation to study in an 
entertaining manner.  
Finally, there were two additional sections. The first allowed students to contact the 
researcher via email. The second section has information that explains the reasons behind 
designing the website.  
The units were reviewed by a group of arbitrators or specialists who provided suggestions 
for improvements.   
3.10 The preparation of the teacher's guide 
According the general objectives of teaching English fourth grade content Units, the 
researcher prepared a teacher's guide for two units, and prepared lesson-plans according to 
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the teaching methods based on advanced technology which includes designing listening 
and speaking skills practices. This guide was also reviewed by a group of arbitrators who 
provided notes and suggestions for improvements. The experimental group was taught 
under the direction and supervision of the researcher for six weeks since(15\9\2013 
untel30\11\2013). 
3.11 Variables of the study 
3.11.1 Independent variable: 
1. Methods of teaching (using technology, traditional method) 
2. Gender (male, female) 
3.11.2 Dependent variable: 
Listening and Speaking English skills achievement 
3.12 Data collection Procedures 
The researcher did the following Procedures during the first semester of the year 
2013\2014. 
1. Reviewededucational literature and previous studies that related to this study. 
2. Reviewed the Palestinian English curriculum for the fourth grade and identified 
basic units.  
3. Chose two units to be taught through technology.  
4. Prepared lesson-plans that based on using technology   
5. Designed teacher’s guide for the selected units using technology.  
6. The researcher built Specifications Table Appendix (3) after analyzed two units of 
contents appendix (2). 
7. Prepared study tools which contained oral and written achievement tests.  
The pre-test was an achievement test conducted for the experimental group and control 
group appendix (4). 
The post-test was oral test which was applied on samples of experimental group and 
control group. It contained descriptive pictures appendix (5) then an achievement test 
conducted on the experimental and control groups after the application of the study 
appendix (6).  
The post-test was also reviewed and improved by some experts and specialists (7).  
The researcher received an official document to apply the study on the sample appendix (8) 
and obtained an official permission from the Directorate of Education to conduct the study 
in its schools appendix (9).  
Tools of study applied on both two groups (experimental and control) before the beginning 
of the teaching process.  
Students learned according to the technology method, which included the designed website 
and did by the researcher ideas with help of specialist computers programs. And what the 
website contained is found in appendix (12).  
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Tools of study were applied on both two groups (experimental, control) after teaching them 
by using technology.  
Results were displayed on tables and analyzed them. The results were discussed then 
researcher made recommendations according to them.  
3.13 Statistical Treatment 
In this study the researcher used the following processors after collecting data from the 
pre-test and post-test. 
3.13.1 Descriptive statistic: 
The researcher used the means and standard deviations in this study.  
3.13.2 Statistics constructive: 
Analysis of variance (ANCOVA) using statistical software packages (SPSS)  
3.14 Design of the study 
1. O1     X   O2   with treatment 
2. O1    O2   without treatment     
3. O1: pre Test 
4. O2: post Test 




























RESULTS OF THE STUDY 
 
This study was designed to determine the effect of using technology on student’s English 
listening and speaking skills. Therefore, it investigates the effects of the proposed way of 
teaching and the improvement of English listening and speaking skills. 
In this chapter, the researcher shows the results of the study alongside examining the three 
hypotheses of the study. The results are divided in accordance with the hypotheses of the 
study. 
Independent sample t-test was used to examine if there is a significant difference between 
students before using technology.  It indicates that there are no statistical significant 
differences in the mean scores of students in the pre-test between the experimental group 
and control group, in which (p-value) was 0.655, which is older the significant level 
(α=0.05). 
4.1 The First Hypothesis 
There are no statistically significant differences at (α≤0.05) in the means of listening and 
speaking skills for fourth- grade- students in Ramallah governmental schools due to 
methods of teaching. 
 
To testthis hypothesis, the researcher selected a sample of 60 students and did a written 
exam. Then, the researchers selected a sample of 12 students of the study, and gave them 
an oral exam. 
 
4.1.1Results of hypothesis for the written exam: 
For testing the first hypothesis the means and the standard deviation of the student’s 
achievement was computed by using Independent sample t-test for written exam. 
Table(4.2):Means and standard deviations of the students' achievement test of the 
experimental and control groups due to methods of teaching for written exam 
Type of Test N Mean Std. Deviation 
df t- value Sig. (2-tailed) 
Experimental Group 30 26.2667 7.68421 58 5.056 .000 
Control Group 30 16.0667 7.93914 
 
Results shows that there is a significant differences at (α≤0.05) between the means of 
listening and speaking skills due to using method of teaching ( i.e. using technology, 
traditional), in which (p-value)=0.00. And by looking to mean values, we assumed that the 
experimental group was better because of its higher mean score which is 26.3. 
 
4.1.2 Results of hypothesis for oral exam 




Table (4.3):Means and standard deviations of the students' achievement test of the 
experimental and control groups due to methods of teaching for oral exam 
Type of Test N Mean Std. Deviation df t- value Sig. (2-tailed) 
Control Group 6 41.4817 4.79596 10 2.289 .045 
Experimental 
Group 
6 58.5383 5.70226 
 
Results shows that there was a statistical significant differences in the mean scores of 
students in the post-test between the experimental group and control group in which (p-
value) was 0.045, which is significant in a significance level (α=0.05). 
And the table also represents that the mean scores of student in experimental group was 
higher (58.5), while the mean scores of control group was (41.5). This means that using 
technology affect positively with students. 
4.2 The Second Hypothesis 
There are no statistically significant differences at (α≤0.05) in the means of listening and 
speaking skills for fourth- grade- students due to gender.Independent sample t-test was 
used to examine this hypothesis.  
 
Table(4.4):Means and standard deviations of the student’s achievement test of the 
experimental and control groups due to gender 
Type of Test N Mean Std. Deviation df t- value Sig. (2-tailed) 
Control Group 30 20.7333 8.86171 58 0.474 .637 
Experimental Group 30 21.8594 9.77920 
 
Results in the table below of Independent sample t-test showed that (p-value) = 0.637. This 
means that there are no significant differences at (α≤0.05) between the means of post 
listening and speaking skills due to gender. Hence, the gender factor does not affect scores 
results of post listening and speaking skills. 
4.3 The Third Hypothesis 
There are no statistically significant and differences at (α≤0. 05) in the means of speaking 
and listening skills for 4th grade students due to interaction between methods of teaching 
and gender. 
To examine the hypothesis, Analysis of Covariance (ANCOVA) was used to determine if 









Table (4.5): Interaction between the method of teaching and gender 
 





Square F Sig. 
Gender 31.102 1 31.102 .474 .494 
Method 1438.581 1 1438.581 21.938 .000 
Gender * Method 1.258 1 1.258 .019 .890 
Error 3803.402 58 65.576   
Total 33428.750 62    
Corrected Total 5261.617 61    
a. R Squared = .277 (Adjusted R Squared = .240); Dependent Variable: Mark 
 
The results supported the null hypothesis; there is no statistical significant differences at 
the level (α=0.05) in the mean scores due to the interaction between the method of teaching 
and gender, in which (p-value) = 0.89. 
 






 Experiment 26.27 7.68 
Control 16.67 8.28 
 







Pre-test 8.02 3.46 
Post-test 26.67 7.56 
 

















DISCUSSION AND RECOMMENDATION 
Computer-assisted instruction has been shown in a range of studies to facilitate learning in 
a variety of ways. Computers can be used to aide in teaching English Language Learners in 
core academic subjects, such as listening, speaking, reading and writing. Computers can 
aid in vocabulary development as well as verbal language development. However, it is 
ultimately important to recognize that computers are not a substitute for effective teaching. 
Computers are tools; it is simply one type of supplement to the regular curriculum in 
teaching English Language learners as they develop their English language skills. 
 
This study is an attempted to find out the effect of using technology on students’ English 
listening and speaking skills in Ramallah governorate schools. Here, I will discuss the 
results that have been displayed in previous chapter. And in the light of these results, 
conclusions are going to be drowned and recommendations are going to be suggested. This 
presents discussion of the findings of the study concerned with the effect of the groups(ie. 
experimental and control group for both boys and girls). The use of the new teaching 
method,gender and the interaction between the new method of teaching and gender will be 
studied. Results are also compared with other related studies to find weather these results 
are consistent with them or not. 
5.1 Results of the First Hypothesis 
The researcher first hypothesis was there are no statistically significant differences at 
(α≤0.05) in the means of listening and speaking skills for fourth- grade- students in 
Ramallah governmental schools due to methods of teaching. 
For testing the hypothesis, the means and standard deviations of the students’ achievement 
of were computed as shown in the table(4.2). This table shows the results of the t-test in 
the students’ achievement test for written exam which shows that there is a significant 
differences at (α≤0.05) between the means of listening and speaking skills due to using 
method of teaching ( i.e. using technology, traditional), in which (p-value)=0.00. And by 
looking to mean values, we assumed that the experimental group was better because of its 
higher mean score which is 26.3. 
The first hypothesiswas also examined by an oral exam. However, Independent sample t-
test was used to test the second hypothesis.  
Table (4.3) shows that there was a statistical significant differences in the mean scores of 
students in the post-test between the experimental group and control group in which (p-
value) was 0.045, which is significant in a significance level (α=0.05). 
And the table also represents that the mean scores of student in experimental group was 
higher (58.5), while the mean scores of control group was (41.5). This means that using 
technology affect positively with students. 
Results are consistent with Al-Mansour and Al-Shorman(2012) investigated the effect of 
computer-assisted language instruction on Saudi students learning of English at King Saud 
University. The findings of this study and Al- Mansour and Al-Shorman’sstudy 
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indicatedthat using computer-assisted English language instruction alongside the 
traditional method has a positive effect on the experimental group students’ achievement. 
Another study that supports the results of the first hypotheses is Zl’ey (2009). Its purpose 
was to investigate the effectiveness of using computer in teaching grammar to first year 
students in secondary schools, Jeddah, Saudi Arabia at the first two categories of Bloom 
Taxonomy (Knowledge and Comprehension). In this study, the use of computer, as an 
instructional tool in teaching grammar, is compared to the conventional method that 
depends on verbal explanation and the use of pupil's book, the board and board markers. 
Our studies go with previous studies on the positive effect of technology on English skills. 
Here, we have only focused on Listening and speaking skills.   
5.2 Results of the Second Hypothesis 
As a second hypothesis, we hypothesized that there are no statistically significant 
differences at (α≤0.05) in the means of listening and speaking skills for 4th grade students 
due to gender. 
For testing thishypothesis, independent sample t-test was used.Table(4.4) shows the 
results. The independent sample t-test showed that (p-value) = 0.637. This means that there 
is a significant difference at (α≤0.05) between the means of post listening and speaking 
skills due to gender. Hence, the gender factor does not affect scores results of post listening 
and speaking skills. 
These results are consistent with previous studies. For example, Higgins(2005) examined 
the correlation between reading comprehension and computer tasks; there was a positive 
correlation. This implied that using computer to assist the process of teaching and learning 
enhances the ability of students to learn English skills better. As it is confirmed by other 
researchers on the positive association of reading skills, our study has confirmed the 
existence of another correlation with listening and speaking skills. 
 
Moreover, Wu (2005) presents some applications that can be used by teachers to enhance 
teaching language such as multimedia presentation through the use of web sites presenting 
text and graphics accompanied by audio, animation, and video. Dynamic interaction 
between students and the material they are learning was created through games, songs and 
stories. However, Wu (2005) has built up more complicated associations. The researcher 
also present some forms of synchronous interaction such as instant messenger MSN 
messenger and yahoo messenger which keep a record of users’ conversation which in turn 
make it possible for teachers to retrieve their own chat log. Another form is theinternet 
Skype telephony which offers high quality computer- mediated synchronous audio-textual 
communication. Blogs, which are online personal journals that are frequently updated, can 
be easily used to create collaborative learning environment in which students can pear edit 
other’s postings. However, not all these applications are free of constrains including 
mainly technical issues, digital skepticism, time consumption, and incredibility of web 
sites.  
 
5.3 Results of Third Hypothesis 
 
The hypothesis was There are no statistically significant and differences at (α≤0. 05) in the 
means of speaking and listening skills for 4th grade students due to interaction between 




For testing the hypothesis, Analysis of Covariance (ANCOVA) was used to determine if 
there is a significant difference due to interaction between method of teaching and gender. 
The results supported the null hypothesis; there is no statistical significant differences at 
the level (α=0.05) in the mean scores due to the interaction between the method of teaching 
and gender, in which (p-value) = 0.89. 
The study is consistent with Fuqaha (2002) which says the technology examined was 
multimedia CD-ROM based software. The study population consisted of third grade 
students. The goal of the study was to determine whether or not a technology intervention. 
 
The positive correlation between listening and speaking skills and using technology could 
be explained in different ways. First of all, students might find their generation while they 
were studying. The current generation has grown up surrounded by verity types of 
technologies starting with smart phones ended with 3D videos and there is way more 
technologies are coming over. Their ability to use the different technologies enabled them 
to find easier way in understanding the material they want to study. However, the 
traditional way provides a different image of life for students. In which the dynamic 
pictures they are seeing turned to be roughly drown on the blackboard with a low quality 
compared to the 3D drawing or the one with a movement. Secondly, the interaction 
between students and words enhances their learning of listening and speaking skills. This 
has been achieved by the games that the researcher has added to the website. The students 
did not find it as stressful as the traditional exams. Also, the ability of playing the game 





The results indicated that there were no significant statistical differences in the mean 
scores of students in the post test, which ensure the equality between student’s levels of 
each of control and experimental group before work with students in experimental group. 
After using technology with experimental group, results rejected the null hypothesis which 
states that there are no statistically significant differences at (α≤0.05) in the means of 
listening and speaking skills 4thgrade learners due to methods of teaching. The mean scores 
were in favor of the experimental design. Thus, using technology improves the level of 
students. 
Results showed that gender did not affect the mean scores of students. It supports the null 
hypothesis which states that there are no statistically significant differences at (α≤0.05) in 
the means of listening and speaking skills 4thgrade learners due to gender. 
Finally, results indicated that the interaction between methods of teaching and gender had 
no statistically significant differences at (α≤0.05) in the means of listening and speaking 
skills 4thgrade learners. 
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This study supports previous studies as Han andVan (2014),Zou Bin (2008) and MEI Li 
Lei Wang (2012) showing that a computer-assisted integrated-skills instruction could 
motivate students to learn English language, to enjoy listening, speaking and even reading, 
and to become life-long English speakers or readers. The first conclusion to be drawn from 
this study is that the results support the view that integrated English instruction through 
technology is beneficial to students. The textual, visual and oral contents such as ‘games 
songs and stories helped to enhance not only students’ learning interests but also students’ 
English performance.Additionally, students also appreciated the computerized text’s books 
features such as repeated reading and speaking. This study helped grabbing students’ 
attention and also integrated speaking with listening. 
 
5.6Recommendations and Suggestions 
According to the study findings, the researcher recommends and suggests the following: 
1. Encourage researchers to assist in develop the website of this study in order to 
cover the rest of 4th grade English text book. And test the effect of learning using 
the website on long term period on different cities.  
2. Encourage further research to design such a website with more upgraded 
multimedia and technologies for listening and speaking skills and even reading 
and writing skills.  
3.  Supplying the new technologies for Palestinian schools as personal I-pads in order 
to evaluate all students at the same class at the same time by playing the same 
game and getting their results at particular time.   
4. Encourage English teachers to use this website and similar websites as 
instructional instruments in teaching English listening and speaking skills. 
5. Encourage researchers to undertake more study to investigate the effectiveness of 
using technology in teaching English listening and speaking skills at other 
educational levels and subjects and to develop such technology the research have . 
6. The researcher suggests trainingteachersandsupervisors in using technology and 
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Living room – kitchen – 
bathroom – bedroom – 
garden –  
Where’s (dad)? 





• To learn rooms in a 
house 
• -To say where people 
are 
• -To say what people 
are doing 
• Tor read and match  
words and pictures 
• To write where 
people are using 












-Listen and order 
rooms in the house 
*Where’s dad ? 
*Who’s in the 
kitchen? 
-Read and match  
words and pictures 
-Write where 
people are using 
pictures and words 
in the list 
Living room – 
kitchen – 
bathroom – 










Reading a newspaper -  
 
 
• To talk about where 
people are 
-To say what they’re 
doing 








write true or false 
-Where’s mum? 
-What’s she doing? 
*Is mum in the 
kitchen(  )   
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having a shower 
watching TV cooking  
sleeping  
 Playing with toys 
Where’s dad \ mum? 
He’s\ She’s in the 
kitchen 
What’s he doing? 




* To look at the picture 
and write what people 
are doing. Use words 
from the list 
* To complete  
sentences  using words 






*Dad is having a 
shower(   ) 
-Listen and answer 
the questions 
-Read and circle 
the correct answer 
* Grandfather is 
reading 
        a newspaper \ 
sleeping 
*Hala is playing 
with her toys \ 
watching TV 
-look at the picture 
and write what 
people are doing. 
Use words from 
the list 
-Complete the 
sentences  using 
words from the list; 
Reading a 
newspaper -  
having a shower 
watching TV 
cooking  sleeping  
 Playing with toys 








• To talk about where 
people are \ aren’t 
To talk about what 
they’re doing – not 
doing  
* To listen and circle 
rooms in the house 








-listen and match 
people and pictures 
*Where are Hala 
and Amal? 




Living room – kitchen – 
bathroom – bedroom – 
garden –  
He \ She isn’t in the --- 
He \ She is in the --- 
Where are they? 




* To answer  questions 




-Listen and circle 
rooms in the house 
-Write in your 
copybook 
Dad isn’t in the 
kitchen. He isn’t 
reading a book 
 
Answer with yes or 
no 
*Is Walid in the 
living room? 
*He isn’t                 
He is --------- 
*Are Hala and 
Amal in the 
kitchen? 





























Cupboard- bin – 
drawer – shelf – lamp 
– next to – on – in – 
under – 
I can’t find my pen  
It’s next to the lamp 
 
 
• To talk about 
where things are  
•  To write about 
pictures . Use 
words from a list 











.Listen and circle 
hidden things 
-Read. Listen and 
write where 
things are 
-Listen and say 
*I can’t find my 
shoe 
*it’s in the bin 
-Write about the 
pictures . Use 
words in the list 




Cupboard- bin – 
drawer – shelf – 
lamp – next to – 
on – in – under – 










Cupboard- bin – 
drawer – shelf – lamp 
– next to – on – in – 
under – 
In front of - behind 
To talk about where 
things are using 
more prepositrions.  
• To read, write 
and circle correct 
prepositions 
through looking 
to the pictures 















-Read. Listen and 




It’s under the 
bin (   ) 
-Read. Write and 
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circle the correct 
prepositions 
through looking 
to the pictures 
-Draw things to 
clarify certain 
prepositions 
( under – in 
front of – 








Is this your bag? 
Yes, it is. 
No. it’s Fatima’s 
• To talk about 
people’s 
possessions 
• To write about 
people’s 
possessions 










-Listen and write  
*is this your 
bag? 
Yes, it is \ No it 
isn’t it’s 
Fatima’s 
-Circle ( my – 
your – her – his 
– our – their ) 
Listen and check 
-Say *is this your 
kite?  
-Write ( his – her 




-Write in your 
copybook 
The bin is in 













































VOCABULARY %20 ,88 1,56 ,88 ,68 4 
COMPREHENTION %20 ,88 1,56 ,88 ,68 4 
LANGUAGE 
%20 ,88 1,56 ,88 ,68 4 
CONVERSATION %20 ,88 1,56 ,88 ,68 4 
WRITTING 
%10 ,44 ,78 ,44 ,34 10 
LISTENING 
%10 ,44 ,78 ,44 ,34 10 













1-Circle the word you hear:                                                                          (5 marks) 
 
1- Sameer is from 
 
a- Jordan                             b- London                              c – Jerusalem 
 
2- Anna speaks 
 
a- Arabic                              b- English                            c – French 
 
3- Khalid lives in 
 
a- London                           b- Jerusalem                            c- Amman 
 
4- Amman is the capital of 
 
a- Jordan                             b- Britain                               c- Palestine 
 
5- London is the capital of 
 
a- Britain                            b- Palestine                              c- Jordan   
 
Listen and tick True (T) or False (F)                                                           (5 marks) 
 
 
1- She doesn’t go to school …….. 
 
2- She has her lunch at three O’clock …….. 
 
3- She has dinner at seven O’clock …… 
 
4- She goes to bed at six O’clock ……. 
 












Answer these questions:                                                                                    (5 marks) 
1- What’s your name? 
 
………………………………………………………………………………………………………… 




3- How old are you? 
 
………………………………………………………………………………………………………… 
4- Where are you from? 
 
………………………………………………………………………………………………………… 
5- Do you like onions? 
 
………………………………………………………………………………………………………… 
6- What can you see at the zoo? 
 
…………………………………………………………………………………………………………. 
7- What’s the weather like today? 
 
………………………………………………………………………………………………………… 
8- Where do you go when your tooth hurts? 
 
………………………………………………………………………………………………………… 
9- What do you do at the open day? 
 
………………………………………………………………………………………………………… 












Students listened to this paragraph then answered question number one and tow:  
I am Sameer, I am from Jordan, I speak Arabic, I live in Amman, Amman is the capital of Jordan. 
 
I am Anna, I am British, I speak English, I live in London, London is the capital of Britten, it’s a 
very big city. 
 
I am Khalid, I am Palestinian, I speak Arabic, I can speak English too, I live in Jerusalem, 















































Post test \fourth grade exam section(  ) 
Section one (listening test) 
Name………………………………………………….Date………………………………………………… 
 




2.Choose the correct answer: 
1. Mum is in : 
     a-Garden                         b- kitchen                         c- bathroom 
2. Mum is : 
    Reading newspaper             eating                                    running 
3.D ad is in: 
   Garden                                  bathroom                           livingroom 
4.Dad is having: 
Ashoweradinneracar 
3.Match: 
Mum is in the garden                               in the bath room                                  
Dad is having a shower                             she is reading a book 
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Amalis playing in her bed room          in his bed room              
Grandfather is sleeping                          she is playing in her bed room 
4.Tick T or F:  
1. Mum is in the garden .She is reading a book………………. 
2. Dad is having a shower in the bath room…………….. 
3. Amal is cooking in her bed room……………… 
4. Amal is playing in her bed room she is playing with her toys…………… 
5.Answer these questions: 
1.What is your name?      
…………………………………………………………………………………………………… 
2. How are you? 
…………………………………………………………………………………………………… 
4. Where are the shoes?                                         
…………………………………………………………………………………………………… 






Section two (speaking test) 
1.Answer these questions: 
 Is this your bag?: 
…………………………………………………………………………………………… 
Is this your pencil?  
………………………………………………………………………………………… 
Is this his ball?☺ 
………………………………………………………………………………………… 
Are these her socks?☺ 
………………………………………………………………………………………. 
2.Re order the words to make true sentences: 
1. Garden     in    Mum     is            the  
…………………………………………………………………………….. 
2. Dad       a shower      is     having  . 
……………………………………………………………………………… 
3. are      shoes     the     basket    in. 
 
..……………………………………………………………………….. 









3.Complete the following sentences using the words below: 
 
 
Cupboard       bin        shelf    drawer 
1.The sweater is in the …………….. 
 
2.The toys are on the ……………….. 
 
3.The book is in the…………………… 
 
4.The socks are under the ……………….. 
________________________________________________________ 
 
4.Answer these questions: ☺means your answer yes, andmeans your 
answer no. 
 
1. Are they in the school? ☺☺☺ 
 
     ……………………………………………………………………… 
2. Is this his ball?  
 
     …………………………………………………………………….. 
 








































Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 
Accent       
Grammar       
Vocabulary       
Fluency       
Comprehension       





































 √ √ √ ﻤﺤﺎﻀﺭ ﺠﺎﻤﻌﻲ   ﺴﻤﻴﺭ ﺭﻤﺎل.ﺩ 1
  √ √ ﻤﺤﺎﻀﺭ ﺠﺎﻤﻌﻲ   ﻤﺤﺴﻥ ﻋﺩﺱ. ﺩ 2
  √ √ ﻤﺤﺎﻀﺭ ﺠﺎﻤﻌﻲ  ﻋﻔﻴﻑ ﺯﻴﺩﺍﻥ.ﺩ 3
  √ √ ﻤﺤﺎﻀﺭ ﺠﺎﻤﻌﻲ  ﺇﻴﻨﺎﺱ ﻨﺎﺼﺭ. ﺩ 4
 √ √ √ ﻤﺩﻴﺭﺓ ﻤﺩﺭﺴﺔ  ﺍﻴﺴﺔ ﺼﺒﻴﺢ.ﺍ 5
 √ √ √ ﻤﻌﻠﻤﺔ  ﺴﻬﻴﺭ ﻨﺠﻡ.ﺍ 6
 √ √ √ ﻤﻌﻠﻤﺔ  ﻏﺎﺩﺓ ﻭﻫﺒﺔ.ﺍ 7
 √ √ √  ﺔﻤﻌﻠﻤ  ﺸﻬﺭﺯﺍﺩ ﺼﺭﺼﻭﺭ.ﺍ 8
 √ √ √  ﺔﻤﻌﻠﻤ  ﻓﺨﺭﻴﺔ ﺍﺤﻤﺩ.ﺍ 9
 √ √ √ ﻤﻌﻠﻡ  ﺴﻼﻤﺔ ﺍﻝﻤﺼﺭﻱ.ﺍ 01
 √ √ √ ﻤﺸﺭﻓﺔ  ﻤﺭﻴﻡ ﻤﺤﻤﻭﺩ.ﺩ 11








Results of oral post-test for Experimental group & Control group 
 
 
std Experimental group Control group 
Accent Gram Voc Compr Fluen total Accent Gram Voc Compr Fluen total 
1 2.33 26.00 17.33 19.00 10.66 75.32 2.00 10.66 8.00 8.00 3.30 31.96 
2 2.00 20.00 17.33 14.33 7.33 60.99 1.33 20.00 9.33 10.33 5.33 46.32 
3 2.66 12.00 9.33 8.00 5.33 37.32 1.33 24.00 14.66 10.33 13.00 63.32 
4 3.66 24.00 16.66 13.66 7.33 65.31 .33 12.00 9.33 8.00 5.33 34.99 
5 2.00 26.66 16.66 11.66 8.66 65.64 1.00 18.00 8.00 6.66 2.66 36.32 





Voc _ Vocabulary 














Appendix (12): Teachers’ Guidebook 
Unit two: Our house 
Aim:  to learn rooms in a house; to say where people are; to say what people are doing. 
 
Key language:  living room, kitchen, bathroom, bedroom, garden, where’s (Dad)? He’s / 
She’s in the kitchen. 
 
Materials Pupil’s Book: CD 1, Unit 2 Poster, Flashcards (Unit 2), Word cards (see 
Language Building for details) and the educational website. 
 
Period 1 – Learn 
 
LANGUAGE PRESENTATION 8 minutes 11 
 
1. Greet the class. Encourage the children to respond. 
2. Ask what’s the weather today? Elicit response, prompting as necessary (It’s hot/cold and 
sunny/rainy/cloudy/windy). 
3. Display Unit 2 poster. Ask what can you see? Elicit as much as possible in English 
(family members, TV, doll, bed, etc). 
 
Praise the children’s efforts. 
 
4. Display unit 2 flashcards (rooms). Say Listen, play recording and point to rooms. 




The living room, the kitchen, the bedroom, the garden, the bathroom 
Connect the internet then use the educational website by present the lesson by using the 
(LCD) then let students practice one the e book to elicit the names and practice the two 
skills listening and speaking. First, present the lesson in front of the students then ask them 
to practice at home and evaluate themselves. 
 
LANGUAGE BUILDING 7 minutes 
 
Before the lesson: 
 
Prepare word cards: He’s / She’s / in / the / living room /kitchen / bathroom / bedroom / 
garden  
1. Ask the children to match the room word cards to the flashcards. 
2. Say: She’s in the bedroom. Distribute the word cards to five children and ask them to 
stand in line to make the sentence. 
The class confirms and read it aloud. Put it on the board. Then ask the class to confirm and 
read aloud all sentences/ questions made in the Language Building sections. 
3. Ask children to make as many sentences as they can with the word cards (10, including 
the one they’ve already made). 
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Connect the internet then use the educational website then let the students practice one the 
e-book to elicit the names and practice the two skills listening and speaking. First, present 
the lesson in front of the students then ask them practice at home and evaluate them. 
 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
 
ACTIVITY: 12 minutes  
 
1. Ask the children to read the room labels aloud. 
2. Say: Listen. Play recording. On first listening, the children find the rooms mentioned. 
3. Say: Listen. Play recording again. Pause after Hala talks about the first room. Ask one of 
the students: Where are they?  
Elicit the living room. Say Write. Model writing 1 in the box by living room 
4. Play recording from the beginning, pausing after each description for the children to 
write the number by the appropriate room. 
5. Elicit answers. The children correct their work. 
6. Ask which room Hala doesn’t show Fiona, eliciting mum and dad’s bedroom. Ask: 
who’s in there? Teach No one. 
Connect the internet then use the educational website then let the students practice one the 
e-book to practice the two skills listening and speaking. First, to present the lesson in front 
of the students then to ask them practice at home and evaluate themselves 
 
Play the first games in gust few minutes 
 
Period 1&2– Learn 
Audio 
 
–Welcome to our house! Come and see all the rooms. 
–One 
–This is the living room. Oh, there’s no one here. 
–Two 
–This is the kitchen. Mmmm; mum’s cooking. 
–Three 
–This is the bathroom. Dad’s in there. He’s having a shower. 
–Four 
–And this is my bedroom. 
–And my bedroom. 
–Hi, Amal. What a lovely house, Hala! 
–Five 
–Look out the window. You can see the garden. 
–Let’s play in the garden! 
The teacher presents the lesson by using (LCD) in front of the students then to ask them 
practice at home and evaluate themselves. 
 
Answers: 1: living room; 2: kitchen; 3: bathroom; 4: my bedroom; 5: garden. 
 
This can be shown on the web site then asking student to practice at home then do the 
exercise that related the lesson at the least time that student can do. 
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Listen to the first story at home and ask them to answer some questions about the story. 
 
ACTIVITY 2 10 minutes  
 
1 .Say: Listen and say. Play the first part of the recording, pause after the sound effect for 
each room for the children to say which room it is. 
2. Play recording for Activity 1 again. Ask children to listen carefully to find out which 
rooms the people are in. 
Encourage them to make notes. 
3. Play the second part of the recording for Activity 2, pausing after each question so that 




1 .Where’s this? [SFX TV] 
2. Where’s this? [SFX cooking noises] 
3. Where’s this? [SFX shower] 
4. Where’s this? [SFX pop music] 
5. Where’s this? [SFX birdsong] 
6. Who’s in the living room? 
7. Where’s Hala’s mum? 
8. Where’s Hala’s dad? 
9 .Where’s Amal? 
10 .Where does Fiona want to play? 
 
Connect the internet then use the educational website then let the students practice one the 
e book to practice the two skills listening and speaking. First, the teacher presents the 
lesson by using (LCD) in front of the students then to ask them practice at home and 
evaluate themselves. 
 
Answers: 1 the living room 2 the kitchen 3 the bathroom 4 Hala and Amal’s bedroom 5 the 
garden 6 no one 7 in the kitchen 8 in the bathroom 9 in her bedroom 10 in the garden 
 
ACTIVITY 3 5 minutes 
 
1. Ask pairs of children to read the speech bubbles aloud. 
2. Ask the questions in the second part of the Activity 2 recording, in random order. 
3. Say “Say”. Put the children in pairs: they take it in turn to ask and answer the questions. 
4. Everyone says Goodbye. 
The teacher present the lesson by using (LCD) in front of the students then to ask them 
practice at home and evaluate themselves .Students repeat what they hear more than one 
time, to practice the students on listening and speaking. 
 
Play the second games in gust few minutes 
 
Period 2 – Practice 
LANGUAGE PRESENTATION 8 minutes 11 
 
1. Ask the children to read the room labels aloud. 
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2. Say Listen. Play recording. On first listening, the children find the rooms mentioned. 
3. Say Listen. Play recording again. 
Write: model writing 1 in the box by living room. Play recording from the beginning, 
pausing after each description for the children to write the number by the appropriate 
room. 
5. Elicit answers. The children correct their work. 
6. Ask which room Hala doesn’t show Fiona, eliciting mum and dad’s bedroom. Ask 
who’s in there? Teach No one. 
Connect the internet then use the educational website then let the students practice one the 
e book to practice the two skills listening and speaking. First, the teacher presents the 
lesson by using (LCD) in front of the students then to ask them practice at home and 
evaluate themselves. 
LANGUAGE BUILDING 7 minutes 
Before the lesson: 
Prepare word cards: He’s / She’s / in / the / living room /kitchen / bathroom / bedroom / 
garden  
1. Ask the children to match the room word cards to the flash cards. 
2. Say She’s in the bedroom. Distribute the word cards to five children and ask them to 
stand in line to make the sentence. 
The class confirms and read it aloud. Put it on the board. Then to ask the class to confirm 
and read aloud all sentences/questions made in the Language Building sections. 
3. Ask children to make as many sentences as they can with the word cards (10, including 
the one they’ve already made). 
Connect the internet then use the educational website then let the students practice one the 
e book to elicit the names and practice the two skills listening and speaking .first to present 
the lesson in front of the students then to ask them practice at home and evaluate 
themselves. 
 
ACTIVITY 1 5 minutes 
 
1. Elicit the rooms pictured. 
2. Ask children to read the words aloud. 
3. Say: Read and match. Check that the children are matching the text and pictures 
correctly. 
4 .The children check their work in pairs. 
5. Elicit answers. Ask a child to write answers on the board. The children correct their 
work. 
 
Connect the internet then use the educational website then let the students practice one the 
e book to elicit the names and practice the two skills listening and speaking .first to present 
the lesson in front of the students then to ask them practice at class by doing the matching 
and at home practice more and more then evaluate themselves at the shortest time they 
could answers and evaluate themselves. 
Listen to the second story at home and ask them to answer some questions about the story 
Answers: 1 e 2 d 3 a 4 b 5 c 
 
ACTIVITY (2) 10 minutes 
 
1. Elicit the rooms pictured. 
2. Ask children to read the words in the word box aloud. 
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3. Ask Picture one. Where’s Amal? Elicit She’s in the living room. 
Say Write. Model writing the sentence in the book. 
4. Say Write. Monitor and help as necessary. 
5 .The children check their work in pairs. 
6. Say. Elicit answers, using the same approach as in 3. Ask different children to prompt 
and respond each time. Write the sentences on the board. The children correct their work. 
 
Connect the internet then use the educational website then let the students practice one the 
e-book to elicit the names and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by doing the 
matching and at home practice more and more then evaluate themselves at the shortest 
time they could answers and evaluate themselves. 
 
Answers:  
1 She’s in the living room.  
2 She’s in the kitchen. 
3 She’s in the garden.  
4 She’s in the bedroom. 
5 She’s in the bathroom. 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
REVIEW 10 minutes  
 
1. Ask a child to choose a room (without telling anyone) and to do a mime of something 
you do in the room. The rest of the class try to say where he/she is (e.g.) He’s in the living 
room. 
The first child to work it out does the next mime. Repeat until lots of children have had a 
go. 
Play the third game in gust few minutes 




Aims to talk about where people are and what they’re doing. 
Key language reading: newspaper, having a shower, watching TV, cooking, sleeping, 
playing with toys; Where’s dad/mum? He’s/She’s in the kitchen. What’s he/she doing? 
He’s/She’s cooking. 
 
Materials Pupil’s Book, CD 1, Unit 2 Poster, Flashcards (Unit 2 – activities), Word cards 
(see 
Language Building for details) 
 
Period 3 – Learn 
 
LANGUAGE PRESENTATION 8 minutes 14 
 
1. Greet the class. Encourage the children to respond. 




3. Display Unit 2 Posters. Ask what can you see? Elicit as much as possible in English 
(family members, TV, doll, bed, etc.). Ask: where are the boys? This might help to elicit In 
the kitchen. Repeat with the other family members/rooms. 
4. Say Listen. Then, play recording, point to the activity on the poster. Repeat. 
5. Display Unit 2 flashcards (activities). Elicit the activities. 
 
Connect the internet then use the educational website then let the students practice one the 
e book to elicit the names and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by doing the 
matching and at home practice more and more then evaluate themselves at the shortest 
time they could answers and evaluate themselves.  
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
Audio 
 
What are you doing? 
Reading a newspaper 




Playing with toys 
Students match what they hear to the pictures. 
Listen to the third story at home and ask them to answer some questions about the story. 
LANGUAGE BUILDING 7 minutes  
 
Before the lesson: 
 
Prepare wordcards: He’s/ She’s/ reading a newspaper/ having a shower/ watching TV/ 
cooking/ sleeping/ playing with toys. 
1. Distribute the word cards for (He’s watching TV). To four children and ask them to 
stand in line to make the sentence. The class confirms and reads it aloud. Then they put the 
sentence on the board. 
2. Ask children to make as many sentences as they can with the word cards (12, including 
the one they’ve already made). 
 
Connect the internet then use the educational website then let the students practice one the 
e-book to elicit the names and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by doing the 
matching and at home practice more and more then evaluate themselves at the shortest 
time they could answers and evaluate themselves. 
Play the fourth game in gust few minutes and listen to the second song and repeat it. 
 
ACTIVITY 1 10 minutes 15 
 
1. Say Read. Ask pairs of children to read the speech bubbles. 
Then ask other children to read the picture labels. 
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2. Ask a child to read sentence 1 aloud. Say Listen. Play records, pause at the end of the 
first section. Read sentence 1 aloud again. Ask: Is Mum in the garden? Elicit Yes. 
Ask: Is she reading a book? Elicit No. Model writing a cross in the book. 
3. Say: Listen and write. Continue playing records, pause at the end of each section so that 
the children can write a tick (if the information is correct) or a cross (if it’s wrong). 
4. The children check their work in pairs. 
5. Elicit answers, asking children for the correct version of the sentences which are wrong. 




1 – Where’s mum? 
– She’s in the garden. 
– What’s she doing? 
– She’s reading a newspaper. 
2 – Dad’s in the bathroom. He’s having a shower. 
3 – Grandmother’s in the kitchen. She’s cooking. 
4 – Grandfather’s in the bedroom. He’s sleeping. 
5 –Amal’s in her bedroom. She’s playing with toys. 
6 – Where are you Hala? 
– I’m in the living room. 
– What are you doing? 
– I’m watching TV. 
 
First, connect the internet. Secondly, use the educational website. Then, let the students 
practice one the e-book to elicit the sentences and practice the two skills listening and 
speaking. A teacher should first present the lesson in front of the students then ask them to 
practice at class by repeating what they hear orally. They need to practice one more time 
the lesson at home.  
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one time. 
Answers: 1 7 – reading a newspaper 2 3 3 7 – cooking 4 3 5 7 –playing with toys 6 3 
 
Aims to talk about where people are and what they’re doing. 
Key language: reading a newspaper, having a shower, watching TV, cooking, sleeping, 
playing with toys, where’s dad/mum? He’s/She’s in the kitchen. What’s he/she doing? 
He’s/She’s cooking. 
Materials Pupil’s Book: CD 1, Unit 2 Poster, Flashcards (Unit 2 – activities), Word cards 
(see Language Building for details) and the educational website. 
 
Period 3&4 
ACTIVITY 2: 10 minutes 16 
 
1. Say Listen. Play recording for Activity 1 again. The children listen to remind themselves 
of the facts for each character. 
2. Inform the children that they are now going to be asked questions about people in 
Activity 1. They will hear the recording for Activity 2 twice. On first listening, they should 
note down short answers to the questions. Say: Listen. Play recording for Activity 2, 
pausing after each question so the children can note answers. 
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3. Play recording for Activity 2 again so the children can check their answers. 
4. Say: Listen and say. Play recording for Activity 2 again, pause so children answer orally 




– Where’s mum? 
– What’s she doing? 
– Where’s dad? 
– What’s he doing? 
– Where’s grandmother? 
– What’s she doing? 
– Where’s grandfather? 
– What’s he doing? 
– Where’s Amal? 
– What’s she doing? 
– Where’s Hala? 
– What’s she doing? 
 
Connect the internet then use the educational website then let the students practice one the 
e-book to elicit the names and practice the two skills listening and speaking. First, teacher 
should present the lesson in front of the students then to ask them practice at class by doing 
the matching and at home practice more and more then evaluate themselves at the shortest 
time they could answers and evaluate themselves. 
 
Answers: in the garden; reading a newspaper 
In the bathroom; having a shower 
In the kitchen; cooking  
In the bedroom; sleeping 
In her bedroom; playing with toys 
In the living room; watching TV 
Listen to the first story at home and ask them to answer some questions about the story as a 
revision to it. 
 
ACTIVITY 3: 5 minutes 
 
1. Ask pairs of children to read the speech bubbles aloud. 
2. Ask the questions in the Activity 2 recording again, in random order. 
3. Get the children to work in pairs, taking it in turns to ask and answer questions about the 
people in Activity 1. 
4. Everyone says Goodbye. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 




Period 4 – Practice. 
LANGUAGE PRESENTATION 8 minutes 14 
 
1. Say Listen. Play recording for Activity 1 again. The children listen to remind themselves 
of the facts for each character. 
2. Tell the children they are now going to be asked questions about the people in Activity 
1. They will hear the recording for Activity 2 twice. On first listening, they should note 
down short answers to the questions. Say Listen. Play recording for Activity 2, pausing 
after each question so the children can note answers. 
3. Play recording for Activity 2 again so the children can check their answers. 
4. Say Listen and say. Play recording for Activity 2 again, pause so the children answer 
orally in the gaps. 
 
LANGUAGE BUILDING 7 minutes 
 
1. Say Listen. Play recording for Activity 1 again. The children listen to remind themselves 
of the facts for each character. 
2. Tell the children they are now going to be asked questions about the people in Activity 
1. They will hear the recording for Activity 2 twice. On first listening, they should note 
down short answers to the questions. Say Listen. Play recording for Activity 2, pausing 
after each question so the children can note answers . 
3. Play recording for Activity 2 again so the children can check their answers. 
4. Say Listen and say. Play recording for Activity 2 again, pause so the children answer 
orally in the gaps. 
 
ACTIVITY 1 5 minutes 
 
1. Ask the children to look at page 12. Elicit the activities pictured. 
2. Say Read. Ask children to read the sentences aloud. Elicit the correct versions from the 
options given. 
3. Say Read and circle. Check that the children are circling the correct words. 
4. Elicit answers. Write them on the board or use the word cards. The children correct their 
work. 
Connect the internet then use the educational website then let the students practice on the e 
book to circle the correct word and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
 
Answers: 1 bathroom; having a shower 2.watching TV; living room 3 cooking; kitchen 
4.her; playing with toys 
Listen to the second story at home and ask them to answer some questions about the story 
as a revision to it. 
 
ACTIVITY 2 10 minutes 
 
1. Elicit what the people pictured are doing. Ask children to read aloud the words in the 
word box. 
2. Say Write. Ask the children to label the pictures, using the words in the word box. 
3. The children check their work in pairs. 
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4. Elicit answers. The children correct their work. 
Answers:  
1. He’s watching TV. 
 2 She’s sleeping. 
3 She’s reading a book. 
 
ACTIVITY 3 10 minutes 17 
 
1. Ask children to read the text aloud. Elicit the missing phrases. 
2. Say Write. Check that the children are completing the text of the song. 
3. Say Listen. Play recording, so that the children can check their work. 
4. Work out actions together for the activities. 
5. Say Sing and do. Ask the children to sing along and do the actions. Repeat. 




What are you doing? 
Lots of words and pictures! 
I’m reading a newspaper. 
Here in the living room. 
What are you doing? 
Hear the water splashing. 
I’m having a shower. 
Here in the bathroom. 
What are you doing? 
Balls and kites and yo-yos! 
I’m playing with my toys. 
Here in my bedroom. 
What are you doing? 
Lovely chips and chicken! 
Look at me – I’m cooking. 
Here in the kitchen.  
Ask students use the website and to pick out meaning by opening the dictionary and 
listening to the correct pronunciation then listening to the first song and repeat it more than 
one. 
Answers: reading a newspaper, having a shower, playing with my toys, cooking 
 
Period 5 – Learn 
LANGUAGE PRESENTATION 8 minutes 18 
 
1. Greet the class. Encourage the children to respond. 
2. Ask what day is it? Elicit It’s Sunday/Monday/Tuesday/Wednesday/Thursday. 
3. Show Unit 2 posters. Ask what can you see? 
•Elicit as much as possible in English (family members, TV, doll, bed, etc.). 
•Ask where are the boys? To elicit In the kitchen. Repeat with the other family 
members/rooms. 
•Ask what’s the girl doing? To elicit She’s playing with her toys. 
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4. Show the bathroom, bedroom, garden and living room flashcards. Draw a cross by 
bathroom and garden. 
5. Say Listen. Play recording, point to the flash cards. Shake your head to emphasize the 
meaning of the negative isn’t. 
Repeat. 
6. Display all the room flashcards. Write a cross by three of them. Ask Where’s Ali? Elicit 
positive and negative sentences 
(He’s in/He isn’t in …). 




– Where’s dad? He isn’t in the bathroom. 
– He’s in the bedroom. 
– Where are mum and grandmother? They aren’t in thegarden. 
– They’re in the living room. 
 
LANGUAGE BUILDING 7 minutes 
Before the lesson: 
Prepare wordcards: isn’t / they / aren’t Plus word cards from Unit 2 Period 1. 
1. Hand out the room flashcards to five children. Point to each one in turn, as you point, 
they shake their head. Elicit He/ She isn’t in + room of the flashcard they are holding. 
2. Distribute the word cards for He isn’t in the garden. to six children and ask them to stand 
in line to make a sentence .The class confirm and read it aloud. Put the sentence on the 
board. 
3. Display the other word cards too. Ask children to change the sentence to say they aren’t 
in the kitchen. 
4. Repeat 3, using he/she/they in random order and different rooms. 
 
 Connect the internet then use the educational website then let the students practice on the e 
book to circle the correct word and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
Play the fifth game in gust few minutes. 
ACTIVITY 1 10 minutes 19 
 
1. Ask pairs of children to read the speech bubbles aloud. 
2 .Elicit the people and places pictured. 
3. Say Listen and match. Play recording, pauseat the end of the first section. Ask Is Mum 
in the kitchen? Elicit No. Confirm: No, she isn’t in the kitchen. Ask: Is she in the 
bathroom? Elicit: Yes, she’s in the bathroom. 
4. Continue playing recording, pausing so that the childrencan match the people and 
places. 
5. Say. The children check their work in pairs, taking it inturn to ask Where’s …? And say: 
Where the people are. 
Explain that isn’t it used when something is not the case. 
6. Play recording again, pausing so the children can check and correct their work. 
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Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
Play the fifth game in gust few minutes then listen to the first song and repeat it. 
Unit 2 
 
Aims to talk about where people are/aren’t and what they’re doing/not doing 
Key language living room, kitchen, bathroom, bedroom, garden, Where’s …? He/She isn’t 
inthe … He’s/She’s in the … Where are they? 
They aren’t in the … They’re in the … He’s/She’s/ They’re sleeping. 
Materials Pupil’s Book, CD 1, Poster 2, Flashcards (Unit 2 – rooms), Word cards (see 





– Where’s mum? She isn’t in the kitchen. 
– She’s in the bathroom. 
– Where are Hala and Amal? They aren’t in the living room. 
– They’re in the kitchen. 
– Where’s grandmother? She isn’t in her bedroom. 
– She’s in the garden. 
– Where’s grandfather? He isn’t in the bathroom. 
– He’s in his bedroom. 
– Where are aunt and uncle? They aren’t in the garden. 
– They’re in the living room. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they heard then doing the match exercise . 
 
Answers: mum – bathroom Hala and Amal– kitchen grandmother– garden grandfather – 
bed room _aunt and uncle – living room 
Listen to the first story at home and ask them to answer some questions about the story. 
ACTIVITY (2)5-20 minutes  
 
1. Elicit the places (1–3) and the activities (4–6). 
2. Say Listen. Play recording, pause at the end of the first section. Ask: Is grandfather in 
the living room? Elicit No. Confirm: No, he isn’t in the living room. Ask is he in the 
bathroom? Elicit: Yes, he’s in the bathroom.Say Circle. Model circling the bathroom 
picture in the book. 
3. Continue playing recording, pausing at the end of eachsection so that the children can 
circle the correct picture. 
4.The children check their work in pairs. 
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5.Play recording again, pausing so the children can correct their work. 
 
Audio 
1 – Where’s grandfather? He isn’t in the living room. 
– He’s in the bathroom. He’s having a shower. 
2 – Mum isn’t in the kitchen. She’s in the bedroom. She’s sleeping. 
3 – Where’s dad? He isn’t in the garden. 
– He’s cooking. He’s in the kitchen. 
4 – What are Hala and Amal doing? They aren’t playing with their toys. 
– They’re cooking with dad. 
5 – What are aunt and uncle doing? They aren’t sleeping. 
– They’re watching TV in the living room. 
6 – Grandmother, what are you doing? Oh! She isn’t reading a newspaper – she’s sleeping! 
 
Answers: In bold in  
 
Audio  
ACTIVITY (3) 10 minutes 
 
1. Point to the pictures in Activity 1. Ask: Where are Hala and Amal? Elicit: They’re in the 
kitchen. Repeat with the other characters. You could ask different children to ask and 
answer the questions. 
2. Ask what the characters are doing, using the details in the Activity 2 recording. Elicit 
answers. 
3. Say: Say. The children work in pairs, taking it in turn to ask a question and to make a 
negative statement, and to respond. 
4. Everyone says Goodbye. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. 
 
LANGUAGE PRESENTATION 8 minutes 18 
As Period 5. 
LANGUAGE BUILDING 7 minutes 
As Period 5. 
ACTIVITY 1 5 minutes 
 
Say:  Write in your copybook. Monitor and help as necessary. 
 
ACTIVITY 2 10 minutes 
 
1. Say Play. Where are they? 
• The children need two pens or pencils (e.g. red and blue). 
• They choose a place for each character, ticking the relevant box with the red pen, without 
showing their partner (so if they want Fiona to be in the kitchen, they go along the Fiona 
row until they get to the kitchen column, and write a tick in the box there). 
• Explain that the aim of the game is to work out your partner’s choices by asking and 
answering questions, e.g.Is Walid in the bathroom? No, he isn’t (in the bathroom). 
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They use the blue pen to note the information, writing a cross in the box if the answer is 
negative and a tick if the answer is: Yes. The winner is the first one to correctly identify 
the places for all of the characters. 
 
Connect the internet then use the educational website then let the students practice on the 
e-book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
 
Listen to the third story at home and ask them to answer some questions about the story 
Lost! 
Aim to talk about where things are 
Key language cupboard, bin, drawer, shelf, lamp; next to, on, in, under; I can’t find my 
pen. It’s next to the lamp. 
Materials Pupil’s Book, CD 1, Poster 3, Flashcards (Unit 3 – house items), Word cards 
(See Language Building for details) 
 
Period 1 – Learn 
LANGUAGE PRESENTATION 8 minutes 21 
 
1. Greet the class. Encourage the children to respond. 
2. Ask what day is it? Elicit response, prompting as necessary (It’s Sunday.) 
3. Show Unit 3 poster. 
• Ask what can you see? Elicit as much as possible in English – most of the items are 
review. 
• Ask questions to review in/on/next to/under, e.g. Where’s the yellow t-shirt? (It’s next to 
the bin.) 
4. Show Unit 3 flashcards (house items). Say Listen. Play recording, point to the 
flashcards. Repeat. 




Cupboard, bin, drawer, lamp, shelf 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally. 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
 
LANGUAGE BUILDING 7 minutes 
 
Before the lesson: 
Prepare word cards: It’s / on / in / next to / the / cupboard / shelf / bin / drawer / lamp.  
1. Display flashcards and word cards for cupboard, shelf, bin, drawer, and lamp. Ask 
children to match them. 
2. Revise on, in, next to using actions. 
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3. Distribute the word cards for it’s on the shelf. To five children and ask them to stand in 
line to make a sentence. The class confirms and read it aloud. Put the sentence on the 
board. 
4. Ask children to change the sentence to say It’s in the bin. 
5. Repeat 4, using the prepositions and places in random combinations. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally.  
Listen to the first song and repeat it. 
 
ACTIVITY 1 10 minutes 22 
 
1. Ask a pair of children to read the speech bubbles aloud. 
Then ask different children to read the labels. 
2. Say Listen. Play recording, pausing after the first answer . 
Ask where’s Hamzah’s bag? Elicit It’s in the cupboard. Say 
Circle. Model finding the bag in the cupboard and circling it. 
3 .Continue playing recording, pausing after each answer to elicit where the lost item is 
and to give the children time to find and circle it. 
Audio 
– I can’t find my bag. 
– It’s in the cupboard. 
– Where’s my shoe? 
– It’s in the bin – and your book’s in the drawer! 
– Now I can’t find my t-shirt! 
– It’s on your chair. 
– Where’s my pen? I can’t find it! 
– It’s next to the lamp. 
– Great. Oh, no! I can’t find my ball. 
– It’s on the shelf. 
– Thank you, Walid! 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
Answers: bag in cupboard, shoe in bin, book in drawer (on the shelf also correct – not in 
the recording, but shown in the picture), 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
Period 1&2 
ACTIVITY 2 5 minutes 23 
 
1. Say Read. Ask children to read the sentences aloud. Elicit the missing word each time. 
2. Say Listen and write. Play recording. Pause so that the children can write in the word 
each time. 
3. Say Listen. Play recording again so the children can check their work. 
80 
 
4. Display the word cards for the answers. Ask different children to identify the correct 
word card for each answer. 
 




As Activity 1 
 
Answers: 1 cupboard; 2 drawer; 3 bin; 4 chair; 5 lamp; 6 shelf  
Play the fifth games in gust few minutes 
 
ACTIVITY 3: 5 minutes 24 
 
1. Ask the children to look at the picture in Activity 1.  
Say: Listen. Play recording. Pause after each question so the children can find the item. 
2. Say Listen and say. Play recording again. Pause after each question so the children can 




1 Where’s Hamzah’s bag? 
2 Where’s his shoe? 
3 Where’s his book? 
4 Where’s his t-shirt? 
5 Where’s his pen? 
6 Where’s his ball? 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here. 
Answers: 1 in the cupboard 2 in the bin 3 in the drawer 
4 on the chair 5 next to the lamp 6 on the shelf 
Listen to the first story at home and ask them to answer some questions about the story 
 
ACTIVITY (4) 5 minutes 
 
1. Ask a pair of children to read the speech bubbles aloud. 
2. Ask questions about the location of items in the picture in Activity 1. 
3. Say: Say. The children work in pairs, taking it in turn to ask and answer questions about 
the items in the picture in activity 1. 
 Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here and to evaluate themselves. 
Play the first games in gust few minutes. 
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4. Everyone says Goodbye. 
 
Period 2 – Practice 
LANGUAGE PRESENTATION 8 minutes 21 
As Period 1. 
LANGUAGE BUILDING 7 minutes 
As Period 1. 
ACTIVITY 1 10 minutes 
 
1. Say Read. Ask children to read aloud the words in the word box. Ask different children 
to read aloud the sentences. 
Elicit the missing word each time. 
2. Say One. The sweater is in the … ? Elicit Cupboard. Ask: Which picture? Elicit b. 
3. Say: Write. Check that the children are matching the sentences and pictures and are 
completing the sentences correctly. 
4. Elicit answers. The children correct their work. 
 
present the lesson in front of the students by using (LCD) then to ask them practice at class 
by repeating what they hear orally then at home practice more and more by matching the 
lesson sentences with what they here and to evaluate themselves. 
 
Answers: 1 b cupboard; 2 c drawer; 3 d shelf; 4 a bin 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
 
ACTIVITY (2) 10 minutes 
 
1. Say: Look. Give the children 1 minute to look at the picture in Activity 1 on p. 16. Tell 
them to try and memorize where all the items are. 
2. Say Read. Ask children to read aloud the words in the word box, then the sentences in 
the speech bubbles. 
3. Ask the children to fold their books so that they can’t see the picture on p. 16. Say 
Write. They then do Activity 2 on p. 17, writing the details from memory (If they need 
support, do the activity orally before they begin writing.). 
4. The children check their work by looking at page 16. Present the lesson in front of the 
students by using (LCD) then to ask them practice at class by repeating what they hear 
orally then at home practice more and more by matching the lesson sentences with what 
they here and to evaluate themselves. 
Listen to the first story and repeat it. 
5. Elicit answers. The children correct their work. 
 
Answers: 1- It’s in the drawer. 2- It’s on the chair. 3- It’s next to the lamp. 4- It’s on the 
shelf. 
Play the fifth game in gust few minutes 
 




1. To review prepositions, put a pencil in your bag. Elicit It’s in the bag. Repeat with other 
items/places (e.g. The crayon/boy, on the desk, next to the door … etc.). Ask children to 
give some of the prompts for the rest of the class to guess. 
 
Period 3 – Learn 
LANGUAGE PRESENTATION 8 minutes 25 
1. Greet the class. Encourage the children to respond. 
2. Ask: what day is it? Elicit: It’s Monday. 
3. Show: Unit 3 Poster. 
• Ask what can you see? Elicit as much as possible in English. 
• Ask questions to review in/on/next to/under, e.g. Where’s the yellow t-shirt? (It’s next to 
the bin.) 
4. Say Listen. Play recording. Point to the items on the poster and clearly indicate the 
meaning of the prepositions behind, in front of. 




The doll is behind the bag. 
The bin is in front of the door. 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choice 
and to evaluate themselves. 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
LANGUAGE BUILDING 7 minutes 
Before the lesson: 
 
Prepare word cards: behind / in front of / under 
Plus word cards from Unit 3 Period 1 
Display word cards. Ask children to make six sentences, each with a different preposition 
and place. 
 
ACTIVITY 1 5 minutes 26 
 
1. Ask children to read the prepositions aloud. 
2. Elicit items in the pictures. 
3. Say Listen and write. Play recording, pausing after each description so that the children 
can write the number of the correct picture for each one . 
4. Elicit answers. Ask a child to use the word cards to show the answer. The children 
correct their work. 
Audio 
– In front of Fiona 
– Under the desk 




Answers: in front of 2, under 3, behind 1 
 
Listen to the second story at home and ask them to answer some questions about the story 
 
ACTIVITY 2 10 minutes 27 
 
1. Read the speech bubble aloud. Ask the children to look at the picture and tell you in 
Arabic what does (What a mess!) mean? 
2. Ask the children to say (What a mess!) with expression. Ask them in Arabic if their 
bedroom looks like the one in the picture. Ask Why? 
3. Say: Read. Ask children to read aloud the sentences. 
4. Say: Listen. Play recording. On first listening, the children just focus on understanding. 
5. Say Listen and write. Play recording again, pausing so that the children can write for 
each sentence a tick (if it’s correct) and a cross (if it’s wrong). 
6. Elicit answers, asking for the correct version of the sentences which are false. The 
children correct their work. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more and doing the writing by 
themselves. 
Listen to the second song and repeat it. 
ACTIVITY 3 5 minutes 28 
 
1. Say Listen. Play recording for Activity 2 again. Ask the children to focus on where the 
items are. 
2. Say Listen and say. Play recording for Activity 3, pausing so that the children can 
answer the questions .For the last question , tell children to find the answers in the picture 
in 




1 Where are the shoes? 
2 Where’s the t-shirt? 
3 Where’s the bin? 
4 Are the books on the desk? 
5 Where’s the banana? 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choices 
and to evaluate themselves.  
 
Answers: 1 behind the door 2 in the bin 3 in front of the desk 4 no 5 under the bed 




ACTIVITY 4 5 minutes 
 
1. Say: Say. The children work in pairs, taking it in turn to ask and answer questions about 
the picture in Activity 2. 
2. Encourage the children to try and make up questions about items that have not already 
been talked about in Activity 2 and Activity 3. They will need to look at the picture 
carefully. 
3. Everyone says Goodbye 
Period 4 – practice 
LANGUAGE PRESENTATION 8 minutes 25 
As Period 3 . 
LANGUAGE BUILDING 7 minutes 
As Period 3 . 
ACTIVITY 1 10 minutes 
 
1. Elicit the items/people in the pictures. 
2. Say Read. Ask a child to read the first sentence aloud. Ask which picture? Elicit: d. Say: 
Write. Model writing: d in the book as an example. Repeat the question for the other 
sentences. 
3. Say: Write. Check that the children are matching the sentences and the pictures 
correctly. 
4. Elicit: answers. 
5. Ask a child to read the first sentence loudly. Elicit the correct version from the two 
options given. Say: Circle. Model circling in front of in the book. Elicit the correct versions 
for the other sentences. 
6. Say: Circle. Check that the children are circling the correct versions. The children check 
their work in pairs. 
7. Ask a child to call out correct answers. Ask a child to use word cards on the board. The 
children correct their work. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by matching the lesson 
sentences with what they here and to evaluate themselves. 
 
Answers: 1 d in front of 2 f in 3 a under 4 c behind 5 b in 6 e under 
Listen to the third song and peat it. 
 
ACTIVITY 2 10 minutes 
 
1. Model the activity. Sketch a table on the board and draw a cat under it. Elicit the cat is 
under the table. 
2. Say: Draw. Ask the children to draw four pictures showing any items they know in 
English under/in front of/behind/on the items shown. 
3. Say: Say. The children work in pairs: they take it in turn to tell each other about their 
drawings. 




REVIEW 5 minutes 
 
1. Play Teacher says (p. 8) to review prepositions. You could use the actions for in, on, 
under, next to, in front of, behind or more specific instructions, e.g. Sit under your desk. 
Put your hands in front of your face. 
Put your hands behind your head. 
Put your hands on your book, etc. 
2. Everyone says Goodbye. 
 
Period 5 – Learn 
LANGUAGE PRESENTATION 8 minutes 29 
 
1 Greet the class. Encourage the children to respond. 
2. Ask what day is it? Elicit It’s … 
3. Show Unit 3 posters. 
• Ask what can you see? Elicit as much as possible in English. 
• Ask questions to review in/on/next to/under/in front of/behind, e.g. Where’s the 
keyboard? (It’s in front of the computer.) 
4. Say Listen. Play recording. Hold up or point to the items as they are mentioned. When 
the answer is yes, nod; when it’s no, shake your head. 
5. Say Listen and say. Play recording, pause after the question each time. Nod or shake 




Is this your pencil? Yes, it is. 
Is this your desk? Yes, it is. 
Is this your chair? Yes, it is. 
Is this your bag? No, it isn’t. 
Is this your book? No, it isn’t. 
Is this your pen? No, it isn’t. 
 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choices 
and to evaluate themselves. 
Listen to the first story at home and ask them to answer some questions about the story. 
LANGUAGE BUILDING 7 minutes 
 
Before the lesson: 
 
Prepare word cards: Is this your book / pen / bag? 
Yes / it is. / No / it isn’t. 
 
1. Distribute the word cards for Is this your book? to five children and ask them to stand in 
line to make a question .The class confirm and read it aloud. Put the question on the board. 
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2. Display the other word cards too. Ask children to make two answers to the question 
(Yes, it is. & No, it isn’t.) 




ACTIVITY 1 10 minutes 30  
 
1. Ask children to read the speech bubbles aloud. 
2. Elicit the items pictured. 
3. Say Listen. Play recording. Ask the children to put their hands on their head if they hear 
Yes and to put their hands on their shoulders if they hear No. 
4. Say Listen and write. Play recording again, pausing after each exchange so that the 
children can write yes or no as appropriate by each picture. 
5. Elicit answers. The children correct their work. 
Audio 
1 – Is this your bag? 
– No, it’s Fatima’s. 
2 – Is this your kite? 
– Yes, it is. 
3 – Is this your t-shirt? 
– No, it’s Bilal’s. 
4 – Is this your car? 
– Yes, it is. 
5 – Is this your ball? 
– No, it’s Sami’s. 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choice 
and to evaluate themselves. 
 
Answers: 1 No 2 Yes 3 No 4 Yes 5 No 
Ask students to pick out meaning by opening the dictionary and listening to the correct 
pronunciation then listening to the first song and repeat it more than one. 
ACTIVITY 2 10 minutes 31 
 
1 Review possessive adjectives: 




Aims to talk about people’s possessions 
Key language Is this your bag? Yes, it is. No,it’s Fatima’s. 
Materials Pupil’s Book, CD 1, Unit 3 Poster, Flashcards (Unit 3), Word cards (see 
Language Building for details), pencil, bag, book, pen (for 
Language Presentation) 





• Ask a girl to hold up her book. Say: Her book. Repeat with a boy and His book. 
• Ask a boy and girl to hold up their books. Say their books. 
• Ask everyone to hold up their books at the same time. 
Say our books. 
2. Ask children to read the picture labels aloud. Elicit the correct word each time. 
3. Say Circle. Check that the children are circling the correct words. 





1. It’s my bag. 
2. It’s his zebra. 
3. They’re her socks. 
4. They’re our pencils. 
5. It’s their ball. 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choices 
and to evaluate themselves. 
Answers: 1 my 2 his 3 her 4 our 5 their 
Listen to the second song and peat it together. 
 
ACTIVITY 3 5 minutes 
 
1. Ask a child: Is this your ball? Nod your head. Elicit: Yes, it is. Ask a different child: Is 
this your train? This time, shake your head. Elicit: No, it’s Ali’s. (The children can use the 
name of any other person in the class.) 
2. Say: Say. The children work in pairs, taking it in turn to prompt with a question and a 
yes/no gesture and to respond. 
 
LANGUAGE PRESENTATION 8 minutes 29 
As Period 5 
LANGUAGE BUILDING 7 minutes 
As Period 5 
ACTIVITY 1 5 minutes 
 
1. Ask four children to stand at the front of the class – a boy, a girl, a boy and girl together 
– and hold a pencil in the air. 
2. Point to the boy and say her pencil? Elicit His pencil. Repeat with the girl, then the boy 
and girl, eliciting her pencil, and their pencils. 
3. Ask children to read the words in the word box aloud. 
4. Elicit the correct word for each person/pair of people. 
5. Say: Write. Help as necessary. 
6. The children check in pairs. 
7. Elicit answers, asking a child to come and write the word on the board each time. The 
children correct their work. 
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Answers: 1 her class 2 his ball 3 their car 4 his ruler 5 his newspaper 6 their hats 7 her 
shoes 8 their friends 
Connect the internet then use the educational website then let the students practice on the e 
book to elicit the sentences and practice the two skills listening and speaking. First to 
present the lesson in front of the students then to ask them practice at class by repeating 
what they hear orally then at home practice more and more by doing the multiple choice 
and to evaluate themselves. 
 
Listen to the second story at home and ask them to answer some questions about the story. 
ACTIVITY 2 5 minutes 
 
1. Elicit the items/people pictured and what the tick/cross symbols mean. 
2. Review the use of question and answers by asking (e.g.) is this your pencil? Yes, it is. 
No, it isn’t /No, it’s her/his pencil. 
3. Ask the children what her/his replaces in answers like that. 
Elicit: Ali’s/Hala’s …etc. (i.e. name + ’s to show possession). 
4. Elicit the questions for all the pictures. 
5. For each prompt, elicit the question again, then the answer. 
6. Say: Write. Monitor and help as necessary as the children write the sentences. 
7. Elicit answers. Write them on the board. The children correct their work. 
Answers: 1. Is this your bag? No, it’s her bag. 2. Is this your pencil? Yes, it is. 3 Is this 
your chocolate? No, it’s his chocolate. 
 
ACTIVITY 3 5 minutes 
 
1. Say Write in your copybook. Monitor and help as necessary. 
 
ACTIVITY 4 10 minutes 
 
1. Bring in six toy animals or other toys. Hide them around the classroom before the class 
comes in. Place them in positions which will elicit the prepositions, in front of, next to, 
under, behind, between. 
2. Review the key vocabulary cupboard, shelf, bin, drawer, lamp using Unit 3 flashcards. 
3. Say Play. Find the toys. 
• Put the class into teams. Give each team a sheet of paper. 
• Explain that each team needs to find the six toys you have hidden in the classroom and 
write a sentence about each one. Each team is allowed to send one person out at a time to 
find a toy. She or he comes back and tells the team where the toy is. The team writes a 
sentence to describe it. For example, the lion is behind the bin then sends out another 
person to find the next toy. Give the teams 5.minutes to find as many toys as they can. 
4. The teams swap and check each others’ answers. A teacher should ask a child to show 
where each toy is, eliciting the sentence from the class. 
5. Each team gets 2 points for each correct sentence. The winning team is the one with the 
most correct points. 
6. The children give examples showing that they have achieved the targets at the bottom of 
the page, and then they tick the boxes. 
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